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The purpose of this study was to determine the perceptions of middle grades (6 -
8th grade) principals, teachers and school-level curriculum specialists about the
performance responsibilities of curriculum specialists. The study was done to assess
the extent to which these educators' perceptions correlated and differed on the specific
roles and responsibilities of school-level curriculum specialists on job performance.
Statistical analyses showed that the responses of principals and curriculum
specialists were similar on all twelve performance responsibility items, while the
perceptions of teachers were significantly different from principals and curriculum
specialists. There were statistical differences between responses of teachers as
compared to principals and curriculum specialists based on levels of educational
degrees earned. As a result of this research, the following recommendations are
suggested.
1. There is a need for further research to clarify and define job
descriptions that are communicated to teachers and administrators.
2. School district training should give more attention to the fact that degrees of
specialization (curriculum instruction and supervision) need to be more
clearly defined and functions of curriculum leadership need to be clarified.
The district should offer staff development for all school personnel on how
the curriculum specialist can provide assistance and resources to the total
school program.
3. In order to be more effective, curriculum specialists must have
training in curriculum planning and development. This should lead
to certification in the area of curriculum.
4. Functions of curriculum specialists or instructional supervisors must
be maintained because their role is critical in curriculum integrity,
curriculum development and making teachers a part of the whole
decision making process.
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Schools should be both the objects and the arenas for educational improvement
and change. Specialists within the school can either help or hinder the school in
achieving these goals. While specialization within schools is necessary to deal with
the increasingly complex nature of the goals, problems and opportunities of today's
education, often the various components of such specialization are not working
together because of misunderstandings or a lack of communication. Without a proper
understanding of the various responsibilities of the "specialists" within a school
system, the system may not perform as efficiently and effectively as possible and this,
in turn, could have a negative impact on the quality of education. Confusion still
exists about the actual position of the curriculum specialists and about those who
supervise them.1 In this study, the researcher wanted to analyze and clarify the
performance responsibilities of the curriculum specialist in the middle school (6th -
8th grades) setting.
'John Wiles and Joseph Bondi, Curriculum Development: A Guide to Practice (McMillan
Publishing Company, 1993), 30.
1
Historical Development of Curriculum Specialization
According to Phillip W. Jackson, "there were no curriculum specialists until
around the time of World War I (1917)." Therefore, until after the era of World War
I, curriculum specialists were a relatively new phenomenon among educators.2
Modern educational philosophers, such as Dewey, wrote extensively about curriculum
and its development, but did not envision a specialist to develop and coordinate such
programs. The position of developing and implementing curriculum, according to
Dewey, was the responsibility of classroom teachers in conjunction with the school
principal.3
Franklin Bobbitt is considered one of the forerunners of the idea of a
curriculum specialist. Bobbitt's The Curriculum set the tone and established the
nature of the field of curriculum.4 He, along with followers such as Ralph Tyler,
provided the foundation for the current theories and ideas about curriculum.5 These
educational philosophers suggested the need for a specialist - someone other than the
classroom teacher - to develop and coordinate a school's curriculum. Such a person
would specialize in developing curriculum, learning new teaching techniques, and
keeping abreast of new ideas to better educate students. It was suggested that the
classroom teacher already had too many responsibilities and a curriculum specialist
2Phillip W. Jackson, Handbook of Research on Curriculum (Canada: McMillan
Publishing Company, 1992), 20-21.
'John Dewey, Democracy and Education (New York: McMillan Company, 1916), 42.
4Franklin Bobbitt, The Curriculum (Boston: Houghton Mifflin Company, 1918).
5Ralph Tyler, Basic Principles of Curriculum and Instruction (Chicago: University of Chicago
Press, 1950), 25.
3
could make teachers' jobs easier, which would allow them more time to focus on their
primary role - educating students.
After the publication of Bobbitt's book, throughout the country, the position of
curriculum specialist was added to school systems. A contemporary example is
provided by a large urban school system where this study was conducted. In 1988-
89, every middle school in that large urban school system was assigned a curriculum
specialist. Prior to this, in that school system, resource teachers acted as curriculum
coordinators. These resource teachers, who served in the role of curriculum
specialist, often serviced several schools within their areas, and their primary
responsibility was to provide resources for classroom teachers in the implementation
of the established curricula.
Duties and Responsibilities of Curriculum Specialization
The adoption of the position "curriculum specialist" in school systems,
however, does not mean that there is a clear understanding of the responsibilities of
that position and how the positions of the school's principal and/or teachers change
with the addition of the curriculum specialist. Teachers are frequently confused about
the job responsibilities of the curriculum specialist and how the teacher and the
specialist are to interact in the development and implementation of curricula.
If curriculum is a plan for learning, then the curriculum specialist should have
a basic responsibility to implement that plan. Because the position and expectations
vary and the training for the specialist is determined by the Georgia Professional
Standards Commission and/or colleges and universities, some teachers do not really
4
know what a curriculum specialist is supposed to do. Quality school programs can be
designed and implemented very successfully if educators actually know the
performance responsibilities of the specialist and train that individual to perform that
task.
Some teachers' perception of the curriculum specialist is of a person with
adequate background training in "curriculum." While others view the curriculum
specialist as a facilitator. The curriculum specialist should assist the classroom
teacher in meeting the educational needs of all students. The curriculum specialist
should assist the classroom teacher with the selection of appropriate materials; the
correct placement and instructional strategies for students; and should engage teachers
on workshops and in-service programs. Further, the curriculum specialist should stay
current in the various trends in education in order to help teachers ensure that
classroom instruction is timely and relevant.
The curriculum specialist should also assist administrators with general school
needs, assist staff with problems related to delivery of subject matter and/or
classroom management and appearance. Because the curriculum specialist provides
leadership under the supervision of the school principal, and assumes other
responsibilities as assigned by the principal, confusion about performance
responsibilities become a problem.
In the school system surveyed for this study, an extensive job description
exists for the position of curriculum specialist at the middle grades school level.
Some of the performance responsibilities of the middle grades school level include:
1. Assisting in organizing, managing and maintaining an effective
curriculum and instructional program;
2. Assisting in the implementation and evaluation of innovative
instructional practices including an applied, "hands-on"
approach;
3. Working with teachers in preparing and delivering instruction to
meet lesson objectives and student needs;
4. Using demonstration teaching in working with teachers;
5. Assisting in identifying needs and planning for staff development
and in-service training;
6. Assessing new developments in instructional strategies and
materials and recommending adoption of promising innovations;
7. Communicating and interpreting the approved curriculum to
staff, parents and the community.6
One issue, however, that separates many curriculum leaders is the scope of the
responsibilities on the job. Few job descriptions are meant to be comprehensive or
restrictive in nature, and the residual dimensions of school leadership provides
curriculum specialists many choices beyond what is identified as their
responsibilities.7
It is no wonder, then, that curriculum leaders can not agree on the specialist's
responsibilities and that other members of the school system are confused about the
position of the curriculum specialist and how that position interacts with their own.
Such confusion often can contribute to inefficiency because several people are doing
"Atlanta Public School Newsletter (July 1992).
7Jon Wiles and Joseph Bondi, Curriculum Development: A Guide to Practice (McMillan
Publishing Company, 1993), 30.
6
the same job or ineffectiveness because some jobs are not being done adequately - if
at all.
Evolution of the Problem: Specialization in Instructional Supervision
Lier and Bufe indicate that administrators, teachers and curriculum specialists
work in separate worlds, and yet their ultimate goal is the same: "increased learning
for students."8 Holland contends that teachers are frequently confused as to the
extent of the job responsibilities of curriculum specialists or the extent of the
responsibilities to ideas, answers, materials and support to the classroom.9 The
purpose of this study was to look at how the responsibilities of the curriculum
specialist was perceived by educators and what the actual job of the curriculum
specialist was.
According to Tanner and Tanner, one of the reasons that curriculum leaders
often fail to develop structures for curriculum decision making, based on theoretical
principles, is that they are inadequately prepared in the work of curriculum
development.10 Wiles and Bondi discussed the concept that curriculum leaders may
be any one or a combination of the following: teachers chairing departments or
committees, supervisors, or school administrators. The identification of curriculum
"Jacquie Lier and Bruce Bufe, "Quantum Leap - A Teacher and a Consultant Exchange Jobs,"
Educational Leadership (October 1993): 26-7.
'Patricia Holland, "Stories of Supervision: Tutorials, in a Transformative Practice of Supervision,"
Peabodv Journal of Education 66, n.s. 3 (Spring 1989): 61-76.
'"Daniel Tanner and Laurel N. Tanner, Curriculum Development (McMillan Publishing Company
Inc., 1980), 672.
7
leaders who can facilitate curriculum development is essential to the success of any
change process.11
The results of this study will show the perceptions of principals, teachers and
curriculum specialists in a large urban Southeastern school system on the performance
responsibilities of the curriculum specialists. In this school system, with the influx of
needed personnel, new roles and responsibilities have become an issue. According to
the school system's newsletter, most of the instructional staff members had some
feelings of confusion as to the position of the "curriculum specialist." Prior to the
established position of the "curriculum specialist," the school system employed
resource teachers who worked in several schools within their areas. These resource
teachers were to provide resources to teachers and reported to the principals.12
Statement of the Problem: Supervision Theory vs Practice
In his writings, Sergiovanni indicates that the correlation between theory and
practice in supervision of curriculum and instruction is a vital factor in assessing
effective instructional practice.13 He clearly indicates that there must be a direct
relationship between theory - the job description - and practices or how the supervisor
actually functions.14 The results of this study are aimed toward answering the
"Jon Wiles and Joseph Bondi, Curriculum Development: A Guide to Practice (McMillan
Publishing Company, 1993), 111.
"Atlanta Public Schools Newsletter (July 1992).




question, "what are principals', teachers' and curriculum specialists' perceptions of
the extent to which curriculum specialists carry out their position description as
defined by the school system?"
According to McGregor, in order to ensure an increase in positive outcome, it
is vital that the manager's support is actually present and meets the needs of the
worker.15 Likewise in school settings, it is important to determine the congruence
between principals', teachers' and curriculum specialists' perceptions of the role and
functions (actual practices) of curriculum specialists and the performance
responsibilities listed in the job description (theory).
Findings of this study focus on clarifying perceptions of middle grades
educators about the performance responsibilities of curriculum specialists and
their perceptions of the extent to which these performance responsibilities were
carried out.
Purpose: Determining Differences Between Theory and Practice
In his authoritative writing on educational supervision, Glickman emphasizes
the need to examine supervisory performance from both a theoretical (job description)
and practical (actual performance) standpoint.16 Following through on Glickman's
ideas, the major purpose of this study is to examine and determine principals',
teachers' and curriculum specialists' perceptions about the performance
15Douglas McGregor, The Human Side of Enterprise (McGraw-Hill, 1960), 132.
'"Carl D. Glickman, Supervision of Instruction: A Developmental Approach (Allyn and Bacon,
Inc., 1985), 37.
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responsibilities of curriculum specialists and to assess the extent to which educators
perceive the specific performance responsibilities are being implemented on the job,
in a large urban school system.
Significance of the Study
The significance of the study lies in the extent to which its findings will:
(1) serve to provide a framework for organizing school personnel; (2) focus attention
on the importance of communication between the "specialists," within the schools,
and the principals and teachers with whom they work; and (3) encourage other
research studies in this area of educational specialization.
Research Questions
1. Which performance responsibilities do the majority of principals, teachers and
curriculum specialists perceive that curriculum specialists meet - highest level,
above average, average, below average, very limited or not at all?
2. Are there variances in educators' (principals, teachers and curriculum specialists)
perceptions about the performance responsibilities of curriculum specialists based
on experience, gender and degree level of the educators (i.e., bachelors, masters,
education specialist and doctorate)?
3. Do educators have different perceptions about the performance responsibilities of
curriculum specialists based on their professional positions (principals, teachers,
and curriculum specialists)?
Operational Definitions
The following are definitions of terms pertinent to this study:
Middle Grade Schools which include six, seven and eight.
Educators include principals, teachers and curriculum specialists.
10
Experienced Level indicates the number of years the educator has been
working in education.
Experienced Educator is a person with more than five years of educational
experience on the job.
Beginning Educator is a person with five or fewer years of educational
experience on the job.
Perceptions refers to respondents' opinions as expressed responses to the items
on the survey instrument.
Performance Responsibilities refers to the job duties (roles and functions)
for a given position (i.e., principal, teacher, curriculum specialist) as
outlined by the school system.
Curriculum Specialist refers to a person assigned to coordinate the curriculum
in the middle school. The specific roles and responsibilities are based on
the job description for this position published by the personnel
department of the school system.
Summary
Education has become more specialized to meet the complex issue and
problems of American society. Such specialization is needed in the understanding and
growth of the field of curriculum development and for educators to stay abreast of the
rapid changes occurring in society. Specialization, however, in and of itself does not
make a system work. There must be a coordination and understanding of roles and
their placement within the organization in order for specialization to be effective.17
This chapter has provided an examination and comparison of the differences in
principals', teachers' and curriculum specialists' perception of the performance
responsibilities of the curriculum specialist as defined by a school system. This
17Mary Louise Seguel, The Curriculum Field: Its Formative Years (Teachers College Press, 1966),
2-3.
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chapter also summarized the historical development and foundations for the current
theories and ideas about curriculum specialists and when the position was added to the
large, urban school system.
The duties and responsibilities of the curriculum specialist need to be clarified
and an extensive job description needs to be developed by the school system for that
position. The results of this study show principals', teachers', and curriculum
specialists' perceptions of the extent to which performance responsibilities are carried
out by the curriculum specialist.
Chapter two provides an in-depth review of historical literature on the
evolution of curriculum leadership. This literature review includes historical
commentary on the need for curriculum specialists, their roles and responsibilities.
CHAPTER 2
REVIEW OF THE LITERATURE
This chapter provides an historical overview of the field of curriculum
development and planning and details the emergence and growth of the position
"curriculum specialist." within the American educational system. This literature
review also includes a description of that role of principals and classroom teachers in
the process of curriculum development and instructional changes.
Introduction
Curriculum leadership may take many forms, including various combinations.
Commenting on curriculum leadership, Tanner and Tanner state:
Persons in positions of curriculum leadership are known
by a number of titles: curriculum supervisors, instruc
tional supervisors, curriculum coordinator, director of
curriculum, curriculum consultant, curriculum specialist,
assistant superintendent for instruction, director of
elementary education, director of secondary education,
principal, department chairman and helping teacher. All
are concerned with improving the curriculum and promot
ing the professional growth of teachers. As noted, these
objectives are inextricably interwoven.18
"Daniel Tanner and Laurel N. Tanner, Curriculum Development. Theory into Practice. 2d ed.,
(New York: MaMillan Publishing Co., Inc., 1980), 685.
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In order to understand how the position of curriculum leader evolved, one
needs some idea of curriculum history and how that history has evolved to this point.
Curriculum history attempts to trace the evolution of the position of curriculum
leader, with special reference to the social and intellectual forces which affect the
question of what gets taught in schools.19 Periods of perceived social change, real
or imagined, are usually associated with conflict about the nature and scope of the
curriculum. In the United States, a drive for curriculum change became especially
intense in the 1890s with different reform groups arguing for a course of study that
would be more scientifically determined and more in tune with the nature of a modern
industrial society. However, the literature makes no reference to the position of
curriculum specialist. By about 1918, a field of specialization had emerged within the
general field of education that focused directly on curriculum issues.20
Early American Curriculum and Specialization
The earliest American curricula were drawn largely from European
antecedents, particularly from English secondary schools and colleges. The literature
does not provide a record of whether the position of curriculum specialist existed in
the early English secondary schools and colleges. However, there was some
recognized structure in the curriculum which may imply that some scholars were in
fact "specialists." Latin, Greek, and mathematics, for example, were the standard




to early curricula, to a large extent, subjects were not distinguishable from the works
studied, and, in many cases the curriculum consisted simply of a list of books.
During the National Period (following the Revolutionary War), particular books
continued to be the basis of the curriculum, but increasingly, they tended to be the
work of American authors, the most famous being the McGuffey series of readers.21
By modern day standards, McGuffey may have been classified as a curriculum
specialist.
Early in the nineteenth century, as the Academy replaced the Latin Grammar
School as the predominant form of secondary education, the curriculum tended to be
broadened to include practical subjects such as surveying and navigation.22 As the
United States became increasingly urbanized, there was also a tendency toward
greater uniformity in the course of study and correspondingly less attention to the
individual teacher as the source of what was taught. This period may be seen as a
beginning of the need for curriculum specialists. In Chicago, for example, between
1856 and 1864, the superintendent of schools (Frances Parker) divided all students in
the city into grades and established a district curriculum for each subject at every
grade level.23 Although the literature states that the Chicago Superintendent
(Parker) did this, there was no indication that he had anyone pointed out to
21I. F. Goodson, "Subjects for Study: Towards a Social History of Curriculum, in Defining the
Curriculum: Histories and Ethnographies (New York: Falmer), 25-44.
22Ibjd.> 25-44.
aD. B. Tyack, The One Best System: A History of American Urban Education (Cambridge, MA:
Harvard University Press, 1974), 55-7.
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specifically provide leadership for the implementation of this particular curriculum
agreement.
Emergence of Curriculum Development as a Discipline and Specialization
As the nineteenth century ended, interest in curriculum intensified. By 1880,
William T. Harris, the United States Commissioner of Education, declared, "That
the course of study is the most important document that the educator can have before
him."24 Many educational leaders saw in such changes a need to reconstruct the
course of study in order to bring the school in line with a changing social order.25
By the 1890s, concern about the course of study had reached the point where several
interest groups were emerging examples, each with its own agenda for restructuring
the curriculum.
Refocusing American Curriculum Toward Specialization
Coincidental with societal changes, or perhaps as a consequence of them, the
fundamental rational for the early American curriculum, mental discipline, began to
unravel. For years, the study of the classical languages, mathematics, and traditional
academic subjects had been buttressed by the idea that certain subjects had the power
to strengthen the intellectual faculties and to develop good habits of thought.
According to mental discipline theory, for example, mathematics was believed to
^National Education Association of the United States 1880, Addresses and Proceedings. (Salem,
OH: National Education Association of the United States), 174.
aGoodson, "Subjects for Study: Towards a Social History of Curriculum," in Defining The
Curriculum (1984), 25-44.
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strengthen the power of reasoning. To a large extent, that rationale served for a time
to sustain certain traditional subjects against the onslaught of such newer subjects as
modern foreign languages, social science, and manual training. One of the most
significant of the challenges to mental discipline came in 1890 when the American
psychologist and philosopher, William James, reported an experiment which he had
conducted with his students at Harvard University designed to test the proposition that
memory could be improved through practice. James reported in 1890 that, contrary
to the assumptions of mental discipline, his ability to memorize poetry along with that
of his students had actually deteriorated slightly after a period of practice.26
Although, by modern standards, James' experiment would hardly be considered
conclusive, it did help initiate a series of experimental and other challenges to the
importance of mental discipline as a way to justify the continuance of certain subjects
in the school curriculum.
At the same time that attention to the consequences of social change was
intensifying and mental discipline was being challenged as a curriculum theory,
enrollments in American secondary schools began to increase dramatically.
According to Butts in his article on a study of public education in the United States,
by about 1880, the public high school had surpassed academies in terms of
enrollment. In 1890, only 6.7 percent of the population of youth, 14 to 17 years old,
was attending secondary school, but by 1900, it had already reached 11.4 percent,
^Andrew J. Beck, Introduction to William James (Bloomington: Indiana University Press, 1967),
16; E. L. Thorndike, "Mental Discipline in High School Studies," Journal of Educational Psychology
15 (1-22, 83-98).
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and in 1920, about one-third of that age group was enrolled in secondary schools. By
1930, the number had reached almost 4.5 million or over 51 percent of that
population.27 The increases in the secondary school population implied, for many
educational leaders, a corresponding change in the curriculum.
The Curriculum Specialist
Another of the various forces for reform of the curriculum in the early
twentieth century was a group that often referred to themselves as "scientific-
curriculum makers," although their version of science was substantially different from
the science of Hall's child-study group which sought to discover a natural order of
studies and Dewey's effort to transform the methods of science into what he called a
"complete act of thought. Led by such figures as John Franklin Bobbitt and W. W.
Charters, the scientific curriculum makers drew inspiration mainly from the efficiency
techniques of industry and particularly from the work of Frederick Taylor, the father
of the scientific management movement. From that movement, they drew inferences
to curriculum development that included such now familiar principles as the careful
pre-specification of objectives in concrete terms, the precise measurement of student
progress toward the achievement of established standards, and the differentiation of
the curriculum in line with what was considered to be the wide variation in student
abilities. In general, the curriculum was seen as a preparation for a particular social
s, F. F., Public Education in the United States (New York: Holt, Rinehart and Winston,
185; Tanner and Tanner, Curriculum Development. Theory into Practice (1980), 238.
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and occupational role. 28 An example of the curriculum as preparation for practical
life is provided in Bobbitt's work.
Bobbin's theme was that education must follow the example of
industry and focus on the product. Standards for that product
must be established and scales of measurement utilized to see
whether the product rises to standard.
A part of the appeal of Bobbitt's doctrine was its promise of social
improvement almost exclusively through efficiency techniques, thus ensuring a
measure of social stability.29
Bobbitt's Theory and the Curriculum Specialist
Bobbitt is often characterized as the "father of curriculum" and was the author
of the first complete book on curriculum development, in 1918, in which he focused
on content and evaluation. Such recognition may be attributable primarily to the fact
that his work occurred at a time when curriculum, as a field, was evolving a
conceptual framework that differentiated it from other areas of professional education.
Both Bobbit and Charters put more emphasis on issues related to planning for
classroom instruction (curriculum making), as well as organization and administration,
than any other issues in the curriculum field. Their contributions serve to illustrate
the interconnectedness of school administration and curriculum and the relationship
between intent and actuality in all aspects of schools.30
^Goodson, "Subjects for Study: Towards a Social History of Curriculum," (1984), 25-44.
banner and Tanner, Curriculum Development. Theory into Practice. 327.
"Beauchamp, "Curriculum Design" (1983), 93.
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Bobbitt and Charters also focused attention on the issue of the relative needs
of the individual versus those of society as bases for educational objectives. Charters
accepted society as it was and emphasized the importance of the individual within
society. Bobbitt, on the other hand, sought to improve society and positioned the
individual in a social context. Because the curriculum specialist provided leadership
under the supervision of the school principal and assumed other responsibilities as
assigned by the principal, the frequent confusion about performance responsibilities
became a problem.
Both Bobbitt and Charters introduced principles of curriculum planning to the
field of education. These principles, in turn, set the stage for the position of the
curriculum specialist in schools and colleges. These principles of curriculum planning
and the rational model Bobbit and Charters produced had survived, in one form or
another, to the present day, and the "specialists" whose positions they nurtured are a
large part of the present population of the curriculum field.
Bobbitt and Charters were influential in translating principles of industrial
production, current in their time, into a model for the selection and organization of
content for the curriculum. In doing so, they attempted to formulate curriculum-
planning processes that were useful for accommodating changing values within the
greater society. The model they developed was challenged repeatedly, particularly
because of its industrial orientation, but the search for ways to reflect changing value
systems in a school's curriculum was still a major problem in the field.31
31Tanner and Tanner, Curriculum Development: Theory into Practice (1980), 338-9.
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Social Reconstructionism and Curriculum Specialization
From the early 1900s forward, educators increasingly stressed the connection
between education and society. In the wake of the Depression of the 1930s, there
rose to prominence a new group of educators who tried to rally American educators
under the banner of "social reconstruction." Such educational leaders as George S.
Counts and Harold Rugg foresaw the possibility that the schools could be used to
correct deficiencies in the American social order and to build attitudes of social
cooperation, rather than around such allegedly outmoded American values as "rugged
individualism." In curriculum terms, this was frequently interpreted as a program of
studies that focused directly on major social problems, such as unemployment.32
Counts and Rugg advocated a need for a "curriculum specialist," a person
especially equipped to be released from the hectic duties of teaching and
administration. With the hampering conditions of teaching and supervisory duties of
operating a school from day to day, the teacher and administrator were prevented
from engaging in the task of organizing new materials for methods of instruction.33
Trained and experienced specialists employed as curriculum-makers and the
organization of these workers under the direction of an executive officer report
directly to the superintendent and had control over the general function of instruction.
32Goodson, "Subjects for Study: Towards a Social History of Curriculum" (1984), 25-44.
"Harold Rugg and George S. Counts, "A Critical Appraisal of Current Methods of Curriculum
Making" (1927), 432.
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Curriculum-making activities would engage the full time of at least one trained
specialist.34
The work of Harold Rugg represents both a shift of orientation in the field and
a major synthesis of curriculum thought, defined by a clear-cut approach to
curriculum reorganization. Rugg brought curriculum attention to the culture gap
between the school and American society during the 1930s. According to Harold
Rugg, the curriculum-maker had a critical understanding both of child and of society.
Therefore, the curriculum-maker became a thorough student of society.35
Whether a professor, teacher, administrator, psychologist, sociologist, or
research specialist - you could not single-handedly carry out all of the tasks in the
curriculum-making role.36 Specialization, however, in and of itself does not make a
system work. There must be coordination and understanding of roles and their
placement within the organization in order for specialization to be effective. Lier and
Bufe indicate that administrators, teachers and curriculum specialists work in separate
worlds, and yet their ultimate goal is the same: "increased learning for students."37
According to Seguel, when teachers and other curriculum workers try new materials,
"Ibid., 440.
35Tanner and Tanner, Curriculum Development. Theory into Practice (1980), 317-20; Harold
Rugg, "Curriculum Making: Points of Emphasis" (1927), 161.
36Ibid.. 162.
"Jacquie Lier and Bruce Bufe, "Quantum Leap - A Teacher and a Consultant Exchange Jobs,"
Educational Leadership (October 1993), 26-7.
22
as they work in curriculum programs, their experiences are an especially valuable
sources of techniques for curriculum development.38
Tyler's Model and Curriculum Specialization
While the ideas of Bobbitt and Rugg provided the foundation for the position
of "curriculum specialist," Ralph Tyler's ideas molded the position into the form
known today. From the 1940s onward, Ralph Tyler's ideas have shaped curriculum
content and development. In a syllabus for a graduate education course offered at the
University of Chicago, he presented and explicated what became known as "the Tyler
rationale." This syllabus included four questions which he suggested should be used
as a framework for curriculum development.
Tyler noted that the first question which must be answered in developing any
curriculum is, "What educational purposes should the schools seek to attain?" These
educational objectives could first be identified by examining three sources: studies of
the learners themselves; studies of contemporary life outside of school; and
suggestions from subject specialists. Therefore, the curriculum specialist needs to
select and prioritize those objectives, according to Tyler. Once ranked, the final
objectives should then be presented in a form helpful to select learning experiences
and guide teaching.
The second question is, "How can learning experiences be selected which
were likely to be useful in attaining these experiences?" Tyler argued for several
MMary Louise Seguel, The Curriculum Field: Its Formative Years (Teachers College Press, 1966),
166.
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general principles that should guide curriculum workers in selecting objectives. First,
for a given objective, the student should have experiences that give him or her an
opportunity to practice the kind of behavior implied by the objective; second, the
student must obtain satisfaction from carrying out the kind of behavior implied by the
objective; third, the reactions desired in the experience should be within the range of
possibility for the students involved; fourth, there should be many particular
experiences that can be used to attain the same objectives. Fifth, the same learning
experience could bring several outcomes. The curriculum specialist should assist the
classroom teacher with the selection of appropriate materials, the correct placement
and instructional strategies for students. The curriculum specialist should also stay
current in the various trends in education in order to facilitate the work of the
classroom teacher.
Tyler's third question was, "How can learning experiences be organized for
effective instruction?" Accordingly, in making determinations about the organization
of experiences, the curriculum developer should consider three criteria ~ continuity,
sequence, and integration. In other words, there should be a recurring opportunity
for skills to be practiced and developed (continuity); there should be successive
experience that the teacher can build upon and explore more deeply (sequence); and
there should be a horizontal or developmental relationship of curriculum experiences
so that skills and concepts can be reinforced from discipline to discipline (integration).
24
Tyler's final question was, "How can the effectiveness of learning experiences
be evaluated?" One way is to have valid and reliable curriculum-based tests should
be developed and the results used to improve the curriculum.39
Tanner and Tanner suggest that Tyler's ideas, as synthesized in the Education
305 syllabus, had greatly influenced curriculum theory. They note that:
It is not a literal representation of the world of curriculum
development, but an economical and simplified scheme for
dealing practicably with the complex process of curriculum
development. And it serves to synthesize past achievements
with current practice. It cannot be dismissed lightly unless
something more comprehensive and convincing can take its
place.40
In many ways, Tyler's four questions are the basis of today's four steps in
curriculum development of (1) stating the goals, (2) outlining the content that can
help reach those goals, (3) developing the intended curriculum, and (4) evaluating that
curriculum.
In extending and amplifying these ideas, Brandt and Tyler suggest that
educational goals upon which curriculum is developed primarily focus on "the nature
of organized knowledge, the nature of society, and the nature of learners."41 In one
respect, educators may focus on organizing knowledge into subjects in developing a
school's curriculum.
39Ralph Tyler, Basic Principles of Curriculum and Instruction (1949).
<°Ibid.. 97.
41Ronald S. Brandt and Ralph W. Tyler, "Goals and Objectives" in Fundamental Curriculum
Decisions, ed. Fenwick W. English (Alexandria, VA: Association for Supervision and Curriculum
Development, 1983), 40-52.
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Curriculum developers may also focus on the goals of education within society
in setting course structure. Other curriculum theorists focus on the nature of society
in their curriculum development model. With this approach, educators prepare a
complete rationale for the ends-sought statement of the educational program.42
The third prong of curriculum development proposed by Brandt and Tyler
focuses on the abilities of the student.43 According to adherents of this approach,
which was greatly influenced by developmental psychologists, educators are aware of
the mental, emotional and physical development of the students towards which the
curriculum is aimed. Brandt and Tyler note:
All three factors - knowledge, society and learners ~ must be
recognized when curriculum is developed because all three
overlap to some degree. Further, "while knowledge, society,
and learners are all legitimate considerations, the three are
sometimes in conflict. For example, many of the products of
the curriculum reform movement of the 1960s had goals based
almost exclusively on the nature of knowledge. The emphasis
of curriculum developers was on the structure of the disciplines.
Goals of some curriculums failed to fully reflect the nature of
society and the students, so teachers either refused to use them
or gave up after trying them for a year or two.
In the 1970s educators and the general public reacted against
this discipline-centered emphasis by stressing practical activities
drawn from daily life.44
42Sydelle D. Ehrenberg and Lyle M. Ehrenberg, A Strategy for Curriculum Design - The ICI
Model (Miami, FL: Institute for Curriculum and Instruction, 1978), 25.
43Brandt and Tyler, "Goals and Objectives" (1983).
"Ibid.. 44-45.
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There is, however, another current running through modern curriculum theory
which looks at behavioral goals as the content of the curriculum rather than the reason
for the educational program. According to Beauchamp:
Probably the most persistent movement in curriculum design in
recent years has been the proposed use of specific behavioral
objectives as a basis for curriculum organization...Some
contemporary writers have proposed that curricula should be
thought of in terms of the anticipated consequences of
instruction, or intended learning outcomes.45
According to Tanner and Tanner, even though authority for curriculum could
be determined at the state level, some curricular decisions are decided at the building
level by the school principal. Principals are considered curriculum directors of their
schools and are often under such pressure from immediate duties that they do not
suggest curriculum changes. Frequently when suggestions are made, they are
outcomes of on-the-spot supervision. This is not to imply that principals seldom, if
ever, make curriculum decisions; it is safe to say that many principals come by their
curriculum decisions from new educational trends. Principals are under increasing
pressure to be "innovative" and in tune with the latest trends.46
One of the most thoughtful and realistic solutions to the principal's dilemma as
an instructional leader is offered by Chester Babcock:
It is here that supervisors of curriculum and instruction perform
a service function. They provide the resources available to the
principal to enable him to meet this responsibility. Obviously
he must have this assistance available, not only because he does
^Beauchamp, "Curriculum Design" (1983), 95.
banner and Tanner, Curriculum Development. Theory into Practice. 667.
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not have sufficient time to perform the task, but also because
few, if any, principals are adequately prepared to give teachers
the kind of help they need in all curricular areas... In short,
the principal's responsibility in the supervision of instruction is
to marshall all the resources of the curriculum staff to improve
the quality of the program in his school.47
Throughout the history of curriculum development, theorists and practitioners
have focused on what curriculum is or should be and how curriculum should be
developed. Another focus of this history was who should develop the curriculum.
Initially, curriculum was developed by superintendents and/or principals as well as by
community and religious leaders. As educators began to focus more on the need to
coordinate curriculum with the needs of society, the teacher took on a larger role in
curriculum development. Finally, emphasis has been placed on the position of a
"specialist" who can evaluate the needs of the students and society, develop programs
to meet those needs, and then evaluate the results of the curriculum. The area of
curriculum development became too complex and time consuming to be merely an
ancillary responsibility of a principal or teacher. Therefore, many school districts
began to employ curriculum specialists to develop curriculum.
The role of the curriculum specialist extends from teacher mentoring to
curriculum development. In fact, several scholars have begun to wonder if the voice
of the curriculum specialist is getting softer and softer. The historical literature
includes works on duties and responsibilities, roles and functions, and expectations of
the curriculum specialist.
47Chester D. Babcock, "The Emerging Role of the Curriculum Leader," Chapter 3, in "Role of
Supervision and Curriculum Director in a Climate of Change," 1965 Yearbook of the Association for
Supervision and Curriculum Development. 59-60.
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Duties and Responsibilities of the Curriculum Specialist
According to Connelly, curriculum studies and the responsibilities of the
curriculum specialist range from basic to applied, and most are a mixture of both.
The issue of what the balance between basic and applied duties of the curriculum
specialist has proponents on both side, with some arguing that its practical heritage
had undermined the reconstructive possibilities of the idea of the curriculum
specialists' field of expertise and experience.48 The ideas included in the literature
on the origin, idea and job responsibilities of the curriculum specialist vary and the
different viewpoints go from one extreme to the other.
Martha Norris conducted a study on the multifaceted role of the "advisor"
(curriculum specialist) in an open education setting. The advisor had a variety of
duties in her role as a nonpartisan, of non-threatening aide to participating teachers, in
which a relationship was developed with teachers that encouraged their learning and
development within the open corridor mode. In this capacity, the advisor: (1) assists
with the planning, scheduling, and room arrangement, (2) leads weekly discussion
groups with teachers on curriculum, organization, and children; (3) helps teachers
observe and evaluate individual children; and (4) maintains a liaison between teachers
and the administrative staff.49
*F. M. Connelly, Teachers as curriculum planners: Narratives of experience (New York:
Teachers College Press, 1988).
""Martha Norris, "The role of the advisor in open education settings," Research/ Technical Report.
RIE (April 1976).
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In a study of four beginning teachers' understanding of curriculum decision-
making and the role of the curriculum specialist, Sharon F. O'Neal asked three
questions: (1) How do beginning teachers understand district policies about
curriculum decision making? (2) How can or should school districts provide guidance
and leadership to incoming teachers? and (3) Do current induction policies consider
beginning teachers' knowledge of curriculum decisions? Data were collected through
focused interviews with four beginning elementary teachers and their principals from
two different school districts. Also interviewed were the curriculum coordinator
responsible for the reading programs within each district and the reading coordinator
for the State Department of Education. Findings indicated that there were occasional
disagreements over decision making responsibilities at all levels. Curriculum decision
making was seen as moving further away from the classroom. Teachers and
principals reported that their responsibilities in this area had diminished over the last
few years, while district and state level responsibilities increased. Case studies
presented the decreased use of curriculum specialists.50
Roles and Functions of the Curriculum Specialist
Sabar summarized case studies concerning an "internal curriculum
coordinator," functioning as a school staff member, and an "external curriculum
coordinator," delegated by a national project. The schools had the principal-
coordinator relationship, personal factors affecting the coordinator's role, and the
"Sharon O'Neal, "Curriculum Decision Making and the Beginning Teacher," Report No. 9058
(April 1984).
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coordinator's professional contribution. Findings from the study showed both types
of coordinators proved to be effective in the schools.51
Sometimes, teachers serve in the role of curriculum specialist. For instance,
Gardner compiled questionnaires completed by 374 teachers to determine differences
in the instructional and non-instructional responsibilities of elementary teachers in
very small and medium school districts in Montana. Questions about instructional
duties related to number of courses and grade levels taught, pupil/teacher ratio,
teacher's role in curriculum development, availability of specialists and administrative
supervision, and clock hours spent in teaching and in administrative supervision, and
clock hours spent in teaching and in-service training. Data were analyzed using
gamma to measure the association between school district size and duties performed,
and were further analyzed to determine the duties performed more often by teachers
in very small school districts as compared to teachers in small school districts. A
comparison of duties of teachers in small and medium school districts was also made.
Teachers in very small districts were found to perform both instructional and non-
instructional duties, sometimes all non-instructional duties if curriculum specialists did
not exist in that school district.52
McNeil feels that accountability, the pressure of "cultural literacy," and the
school restructuring movement are converging to shape what is taught in United
51Naama Sabar, "The contribution of a curriculum coordinator to school curriculum development,"
Journal of Curriculum and Supervision, vol. 8, no. 4 (Summer 1993), 306-28.
"Clark Edward Gardner, "The Instructional and Non-instructional Duties of Public Elementary
School Teachers in the Very Small, and Medium Districts in Montana" (May 1986).
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States' Schools. The debates over curricula and the specialists are discussed and
curriculum scholars should have a voice in determining the school curriculum.53
According to Lewis, national curriculum reform reports had focused on
several common themes, including the integration of curricula, the emphasis on
thinking skills, and a more rigorous content for all students. It is the responsibility of
the curriculum specialist to participate in this process of curriculum reform, and
instructional change.54
In the course of the debate over school curriculum, specialists have stood by
and watched their services be sacrificed and modified by political and special interest
reform. Apple stated: "While it may be harsh, it seems curriculum specialists
become increasingly irrelevant."55 One of the conservative movement's major
successes had been to marginalize the number of voices in education.
They are often transformed into "experts for hire" who know
the procedures for writing documents based on what other
people have decided is important for students to know, who
have expertise in quantitative or qualitative evaluation, in
methods of goal setting and assessment, and in techniques of
writing behavioral objectives. What they are decidedly not
experts in is the immensely more difficult and contentious issue
of what specifically we should teach.56
53Linda M. McNeil, "Reclaiming a voice: American curriculum scholars and the politics of what is
taught in schools," Phi Delta Kappan 71, no. 7 (March 1990), 5-17, 518.
"Anne C. Lewis, "Getting Unstuck: Curriculum as a tool of reform," Phi Delta Kappan. 717, no.
4 (March 1990), 534-8.
S5Michael W. Apple, "Restoring the Voice of Curriculum Specialists," Education Digest 56, no. 2
(October 1990), 49-52.
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Expectations of the Curriculum Specialist
Cohen feels that the United States has a coherent system for deciding on
curriculum and instruction. He discusses curriculum reform and his view that
curriculum specialists have input in the process of reform.57
The leadership capabilities of the curriculum specialist is one of major
importance in carrying out key responsibilities. Barth presented a paper discussing
his personal vision of a good school. He examined school as a community of learners
where collegiality, taking risks, choice and commitment, respect for diversity and
humor were important characteristic behaviors. A person having had curriculum
development must recognize these qualities and insist that schools pay special
attention to achieving these goals.58 Caswell and Campbell state, "Curriculum
improvement is the process of acquiring an evolving 'know-how' of the technique of
curriculum development. The immediate sources of this 'know-how' are the general
experience of teachers and. . .technical studies by specialists in various fields."59
The Commission on Supervision and Curriculum Development in the English
Language conducted a survey and concluded that supervisors (specialists) share
considerable diversity in their titles, but that their responsibilities, at either the district
or the state level, share some similarities. It appears that more is being expected of
"David Cohen, "More Voices in Babel? Educational Research and the Politics of Curriculum," Phi
Delta Kappan 76, no. 4 (March 1990), 518-22.
'"Roland S. Barth, "A Personal Vision of a Good School, Phi Delta Kappan 7, no. 7 (March 1990),
512-16.
S9Hollis L. Caswell and Doak S. Campbell, Curriculum Development (New York: American Book
Company, 1935), 76.
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the supervisors as a group, but without any noticeable increase in support, time or
resources. With the constant pressure to give more time to administrative tasks, even
when those duties take the supervisor away, supervisors can expect that their jobs will
not get easier.60
Research has proven that the pairing of an expert teacher with a novice
doesn't always get the desired outcome. Bracey thinks that a mentor should be
trained for these purposes, therefore, a supervisor should be the liaison between new
teacher and principal, or the advisor for the new teacher.61
Too many new teachers leave the profession after struggling through their first
year. A "buddy system" program to help ease the stress of being a new teacher
should be provided. Digeronime gives specific duties of the curriculum specialist for
new teachers: (1) remind new teachers of pending deadlines and provide advice to
expedite meeting such deadlines; (2) advise new teachers about effective relationships
with parents and particularly about how to work with parents in addressing student
problems; (3) assist new teachers in establishing routines for such matters as making
up tests and homework; (4) be available for consultation during school hours and be
gracious about accepting calls at home when the new teachers assigned to them need
to discuss areas of concern; (5) address other perceived needs as they appear; and
"Gillian Cook et. al., "Roles and Responsibilities . . .," English Education 17, no. 3, (October
1985), 170-3.
61Gerald W. Bracey, "Looking to the Experts," Phi Delta Kappan 71, no. 7 (March 1990), 559-60.
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(6) provide a shoulder to lean on and words of encouragement during difficult
times.62
The movement to restructure the schools has opened a remarkable window of
opportunity for educators. Barth urges all curriculum developers to take advantage of
the situation and make strong waves in the development of the curriculum.63
Summary
This chapter included literature findings which showed the various perceptions
principals', teachers' and curriculum specialists' have about the performance
responsibilities of the curriculum specialist. The literature also included assessment
of the extent to which educators perceive the specific performance responsibilities of
curriculum specialists were being handled effectively in schools.
The significance of the study lies in the extent to which its findings: (1) will
serve to provide a framework for organizing school personnel; (2) will focus attention
on the importance of communication between "specialists" within the schools, and
principals and teachers with whom they work; and (3) may encourage other research
studies in this area of educational specialization.
Chapter three provides descriptions of how and why the research design was
selected. The chapter also includes details on the selection of the sample population,
procedures for distributing the surveys and how surveys were collected, and how the
results are tabulated and analyzed.
^Joseph DiGeronime, "A Buddy System for Rookie Teachers," Phi Delta Kappan 75, no. 4,
(December 1993), 348.
"Roland Barth, "Restructuring Schools: Some Questions for Teachers and Principals." Phi Delta
Kappan 73, no. 2 (October 1991): 123-128.
CHAPTER 3
RESEARCH DESIGN AND METHODOLOGY
Introduction
This study includes a description of the research design for the study. The
Chapter also includes a description of the subjects, method of selecting the subjects,
procedures for distributing surveys and how the data was collected, tabulated and
analyzed.
Research Method
The method of research was quantitative descriptive research utilizing a survey
technique. The researcher developed a survey based directly on published criteria on
performance responsibilities of the curriculum specialist by the selected school
system. The survey was distributed to middle grades level educators in the selected
large, urban school system for completion. The surveys were voluntarily returned by
respondents and data were tabulated and statistically analyzed using the Statistical
Package for Social Studies for Personal Computer (SPSS/PC) software.
The purpose of this study was to examine and determine educators'
perceptions about the performance responsibilities of the curriculum specialist and to
assess the extent to which the educators perceive that the specific responsibilities are




The subjects were principals, teachers and curriculum specialists in fifteen
(15) middle schools in the selected school system. These subjects were selected
because of their primary role of meeting the educational needs of middle school level
(6th - 8th grades) children.
The curriculum specialist provides leadership, under the supervision of the
school administrator in matters related to curriculum and instruction at the assigned
school. The position requires the curriculum specialist to assist the classroom teacher
in meeting the educational needs of all students; assist with the selection of
appropriate materials; and ensure the correct placement and instructional strategies for
students. The curriculum specialist also engages teachers in workshops and in-service
programs and stays current in the various trends in education in order to facilitate the
work of the classroom teacher. The curriculum specialist should also assist
administrators with general school needs, assist staff with problems related to delivery
of subject matter and/or management and appearance.
Sample
The sample included 15 middle school (6th to 8th grade) principals, 600
teachers, and 15 curriculum specialists. Chart A, that follows, includes details on the
sample, figures on surveys distributed and returned, and percentages of surveys
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Items on the instruments were obtained from the job description statements of the
performance responsibilities for curriculum specialists published by the school system
included in this study. The researcher developed the numerical rating scale used for
collecting data on each statement of curriculum specialists' performance
responsibilities.
Procedures
The subjects for this study were sent surveys in September 1994. Surveys were
completed by appropriate persons and returned to the researcher. Data collection for
this study was completed by the end of the first semester of the 1994-95 school year.
The procedure for distributing surveys was via school mail. Attached to the
survey was a self-addressed envelope, with the address of the researcher, to be mailed
directly to middle school by appropriate individual. The researcher contacted her
principal about alerting his peers that the researcher would send surveys to their
schools and request their assistance. Before distributing surveys to various schools,
the researcher notified, in writing, 15 middle school principals explaining the project.
Principals were asked to complete their surveys and distribute surveys to teachers at
their schools via a faculty meeting (see Appendix D). Surveys were mailed directly
to the curriculum specialist at each middle school. Telephone calls were made to the
principals to encourage return of the surveys. Also, follow-up letters were sent to
principals (see Appendices B and C).
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The data were tabulated and a statistical analysis was completed to determine
correlations in perceptions related to gender, years of experience, position and degree
(level of education).
Independent and Dependent Variables
The dependent variables are perceptions of the educators about the curriculum
specialist's performance responsibilities as determined by responses to the survey
administered. The independent variables are subjects' gender (male or female); years
of experience, which were subgrouped into two levels - beginning (0-5 years) and
experienced (more than 5 years); position (principals, teachers and curriculum














1. There is no significant difference in educators' (principals, teachers and
curriculum specialists) perceptions about the performance responsibilities of
curriculum specialists based on gender.
2. There is no significant difference in educators' perceptions about the performance
responsibilities of curriculum specialists based on years of experience.
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3. There is no significant difference in educators' perceptions about the performance
responsibilities of curriculum specialists based on professional position
(principals, teachers and curriculum specialists).
4. There is no significant difference in educators' perceptions about the performance
responsibilities of curriculum specialists based on degree level.
Delimitations
1. The study was limited to teachers, principals and curriculum specialists in the 15
middle schools in a large, urban school system in the southeast.
2. Participation was voluntary and anonymous. There was no attempt made to
verify that all educators completed the questionnaire and/or that they responded in
a particular way.
Limitation
1. The choice of the instrument used, which was a questionnaire developed by the
researcher, was meant specifically for use in the selected school system. This,
however, does not invalidate the results obtained in the study.
Summary
This chapter included a description of the research design for this study. The
purpose of this study was to examine and determine educators' perceptions about the
performance responsibilities of the curriculum specialist. Participation was voluntary
and anonymous. Surveys were distributed, collected and tabulated by the end of the
first semester of the 1994-95 school year.
Chapter four includes the findings and data that were analyzed statistically using t
test and one-way analysis of variance by respondents' gender (male or female); years
of experience, which were subgrouped into two levels - beginning (0-5 years) and
experienced (more than 5 years); position (principals, teachers and curriculum
specialists); and degree (level of education).
CHAPTER 4
PRESENTATION AND ANALYSIS OF DATA
Introduction
This chapter provides a description of instruments and statistical procedures
utilized in the analysis of data. The .05 level of significance was used to accept or
reject the null hypotheses which were tested using t-test by respondents' gender (male
and female) and years of experience, and analysis of variance by respondents' position
(principal, teacher, curriculum specialist) and degree (level of education).
Description of the Instrument
Three instruments were used to collect data for this study. Surveys for middle
school principals, teachers and curriculum specialists were adapted from the official
job description statements of the performance responsibilities for curriculum
specialists published by the school system where the study was conducted. The
format of the instrument was designed by the writer (see Appendices). The
instruments for principals and curriculum specialists consisted of fifteen items. The
teachers' instrument consisted of twelve items.
The data were organized and a quantitative analysis of the findings related to
gender, experience, position and degree (level of education) were done. The same
items (12) were used on all instruments, but the response options by position and
41
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degree differed. The educators evaluated curriculum specialists' performance
responsibilities on a scale of zero to five, five being the highest. The surveys were
administered in September 1994 and respondents returned the surveys to the
researcher by January 1995.
Analysis of Data
The investigation involved categorizing the responses from the survey. The
results of the study determined whether beginning educators and experienced
educators had the same perception of curriculum specialists' performance
responsibilities according to gender, experience, position and degree (level of
education), and/or whether there is a significant difference. To measure the
difference between the variables, a t-test and analysis of variance were done (see
tables). Data collected from this study were tabulated, presented and placed in
appropriate tables with corresponding explanations. T-tests were tabulated by
respondents' gender and years of experience using the "F" value. There were levels
of significance when results of "F" values were 1.9600 or larger. One-way analysis
of variance tests were tabulated by respondents' position and degree levels using the
"F" ratio. There were levels of significance when results of "F" ratio values were
.05 or lower.
The responses were interpreted at .05 level of significance. Analysis of
Variance and "F" ratio for the results on the curriculum specialists' Performance
Responsibilities Instrument by respondents on position and degree (level of
education) were made. These were also interpreted at the .05 level of significance.
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The responses were made on a scale of zero to five (0-5):






The means were interpreted as follows:
0 - .50 Not At All
.51 - 1.50 Very Limited
1.51 - 2.50 Below Average
2.51 - 3.50 Average
3.51 - 4.50 Above Average
4.51 - 5.00 Highest Level
Presentation and Analysis of Data Collected on the
Curriculum Specialists Responsibility Instrument
The data collected from the administration of the Curriculum Specialists
Responsibility Instrument are presented in Tables 1 through 78 and the paragraphs
which follow.
In data analysis for each independent variable, the test used to determine the
level of significant differences between variables was the Modified Least Significant
Difference (MODLSD) Multiple Ranges Test from the Statistical Package for the
Social Studies for Personal Computer Software (SPSS/PC) program.
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Responses on the Curriculum Specialists Responsibility Instrument by Gender
The data on the Curriculum Specialists Responsibility Instrument with respect
to the Gender are presented in Tables 1 through 13 and is analyzed in the series of
paragraphs which follow.
Means and t Ratios for Item 1 by Gender of Respondents
The data in Table 1 reveal that the mean for males was 3.6190 and for females
3.5442. The data show that both males and females rated this item above average.
TABLE 1
Means and t Ratios for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 1:
Assists in Organizing, Managing and Maintaining an
Effective Curriculum and Instructional Program




















SD = Standard Deviation; SE = Standard Error
The t ratio for the data was .31 which was not statistically significant at the
.05 level of significance with 187 degrees of freedom.
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Means and t Ratios for Item 2 by Gender of Respondents
The data in Table 2 reveal that the mean for males was 3.2143 for females
3.2585. The data show that both males and females rated this item average.
TABLE 2
Means and t Ratios for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 2: Assists
in the Implementation and Evaluation of Innovative
Instructional Practices Including an Applied,
"Hands-On" Approach by Gender of
Respondents
Group N Mean SD SE t
Male 42 3.2143 1.616 .249
.17
Female 147 3.2585 1.453 .120
Total N = 189
The t ratio for the data was . 17 which was not statistically significant at the
.05 level of significance with 187 degrees of freedom.
Means and t Ratios for Item 3 by Gender of Respondents
The data in Table 3 reveal that the mean for males was 1.413 and for females
1.298. The data show that both males and females rated this item very limited.
The t ratio for the data was .06 which was not statistically significant at the
.05 level of significance with 187 degrees of freedom.
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TABLE 3
Means and t Ratios for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 3: Assists in
Identifying Needs and Planning for Staff Development




















Means and t Ratios for Item 4 by Gender of Respondents
The data in Table 4 reveal that the mean for males was 3.1492 and for females
3.1293. The data show that both males and females rated this item average.
The t ratio for the data was .05 which was not statistically significant at the
.05 level of significance with 187 degrees of freedom.
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TABLE 4
Means and t Ratios for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 4: Works with
Teachers in Preparing and Delivering Instruction to Meet
Lesson Objectives and Student Needs




















Means and t Ratios for Item 5 by Gender of Respondents
The data in Table 5 reveal that mean for males was 2.5476 and for females
2.7211. The data show that both males and females rated this item average.
The t ratio for the data was .58 which was not statistically significant at the
.05 level of significance, with 187 degrees of freedom.
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TABLE 5
Means and t Ratios for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 5: Uses
Demonstration Teaching in Working with Teachers




















Means and t Ratios for Item 6 by Gender of Respondents
The data in Table 6 reveal that the mean for males was 2.9762 and for females
3.1701. The data show that both males and females rated this item average.
The t ratio for the data was .70 which was not statistically significant at the
.05 level of significance with 187 degrees of freedom.
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TABLE 6
Means and t Ratios for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 6: Provides
Leadership in Arranging and Managing an Effective
Learning Environment for Students




















Means and t Ratios for Item 7 by Gender of Respondents
The data in Table 7 reveal that the mean for males was 2.9762 and for females
3.1973. The data show that both males and females rated this item average.
The t ratio for the data was .77 which was not statistically significant at the
.05 level of significance with 187 degrees of freedom.
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TABLE 7
Means and t Ratios for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 7: Assesses
New Developments in Instructional Strategies and






















Means and t Ratios for Item 8 by Gender of Respondents
The data in Table 8 reveal that the mean for males was 3.4048 and for females
3.5170. The data show that males rated this item average, and females rated this
item above average.
The t ratio for the data was .4677 which was not statistically significant at the
.05 level of significance with 187 degrees of freedom.
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TABLE 8
Means and t Ratios for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 8: Provides
Leadership in Arranging and Managing an Effective
Learning Environment for Students




















Means and t Ratios for Item 9 by Gender of Respondents
The data in Table 9 reveal that the mean for males was 3.4286 and for females
3.5782. The data show that males rated this item average and females rated this item
above average.
The t ratio for the data was .63 which was not statistically significant at the
.05 level of significance with 187 degrees of freedom.
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TABLE 9
Means and t Ratios for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 9: Reviews and
Interprets Test Data and Other Measures of Instructional
Effectiveness; Recommends Changes to the
Instructional Program as Needed




















Means and t Ratios for Item 10 by Gender of Respondents
The data in Table 10 reveal that the mean for males was 3.5714 and for
females 3.5578. The data show that both males and females rated this item above
average.
The t ratio for the data was .06 which was not statistically significant at the
.05 level of significance with 187 degrees of freedom.
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TABLE 10
Means and t Ratios for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 10: Assists
in Observing Individual Teachers, Assesses Teacher
Effectiveness; Designs Remediation Activities




















Means and t Ratios for Item 11 by Gender of Respondents
The data in Table 11 reveal that the mean for males was 3.9524 and for
females 4.0952. The data show that both males and females rated this item above
average.
The t ratio for the data was .78 which was not statistically significant at the
.05 level of significance with 187 degrees of freedom.
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TABLE 11
Means and t Ratios for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 11: Assists
in Reviewing Weekly Lesson Plans Developed by




















Means and t Ratios for Item 12 by Gender of Respondents
The data in Table 12 reveal that the mean for males was 3.1190 and for
females 3.2925. The data show that both males and females rated this item average.
The t ratio for the data was .65 which was not statistically significant at the
.05 level of significance with 187 degrees of freedom.
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TABLE 12
Means and t Ratios for the Results on the Curriculum Specialists1
Performance Responsibilities Instrument to Item 12:
Identifies School, District and Community
Resources in Support of the School's





















Means and t Ratios for Summary to Total Component by Gender of the Respondents
The data in Table 13 reveal that the mean for males was 3.3095 and for
females 3.4150. The data show that both males and females rated this item average.
The t ratio for the data was .47 which was not statistically significant at the
.05 level of significance with 187 degrees of freedom.
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TABLE 13
Summary of Means and t ratios for the Results on the Curriculum
Specialists' Performance Responsibilities





















Responses on the Curriculum Specialists Responsibility Instrument by Experience
The data on the Curriculum Specialists Responsibility Instrument with respect
to teaching experience are presented in Tables 14 through 26 and is analyzed in the
series of paragraphs which follow.
Means and t Ratios for Item 1 by Experience of Respondents
The data in Table 14 reveal that the mean for "0 - 5 years" was 3.4474 and
for "6+ years" 3.5894. The data show that the "0 - 5 years" group rated this item
average and the "6+ years" group rated this item above average.
The t ratio for the data was .57 which was not statistically significant at the
.05 level of significance with 187 degrees of freedom.
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TABLE 14
Means and t Ratios for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 1: Assists in
Organizing, Managing and Maintaining an Effective
Curriculum and Instructional Program
by Experience of Respondents
Group


















Means and t Ratios for Item 2 by Experience of Respondents
The data in Table 15 reveal that the mean for "0 - 5 years" was 2.9737 and
for "6+ years" 3.3179. The data show that both groups, "0 - 5 years" and "en-
years," rated this item average.
The t ratio for the data was 1.28 which was not statistically significant at the
.05 level of significance with 187 degrees of freedom.
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TABLE 15
Means and t Ratios for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 2: Assists in
the Implementation and Evaluation of Innovative
Instructional Practices Including an





















Means and t Ratios for Item 3 by Experience of Respondents
The data in Table 16 reveal that the mean for "0 - 5 years" was 3.7368 and
for "6+ years" 3.6026. The data show that both groups, "0 - 5 years" and "6+
years," rated this item above average.
The t ratio for the data was .56 which was not statistically significant at the
.05 level of significance with 187 degrees of freedom.
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TABLE 16
Means and t Ratios for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 3: Assists in
Identifying Needs and Planning for Staff Development and
In-service Training by Experience of Respondents
Group


















Means and t Ratios for Item 4 by Experience of Respondents
The data in Table 17 reveal that the mean for "0 - 5 years" was 2.9737 and
for "6+ years" 3.1293. The data show that both groups, "0 - 5 years" and "6+
years," rated this item average.
The t ratio for the data was .69 which was not statistically significant at the
.05 level of significance with 187 degrees of freedom.
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TABLE 17
Means and t Ratios for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 4: Works with
Teachers in Preparing and Delivering Instruction to Meet
Lesson Objectives and Student Needs by
Experience of Respondents
Group


















Means and t Ratios for Item 5 by Experience of Respondents
The data in Table 18 reveal that the mean for "0 - 5 years" was 2.5000 and
for "6+ years" 3.2457. The data show that the "0 - 5 years" group rated this item
below average and the "6+ years" group rated this item average.
The t ratio for the data was .74 which was not statistically significant at the
.05 level of significance with 187 degrees of freedom.
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TABLE 18
Means and t Ratios for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 5: Uses
Demonstration Teaching in Working with Teachers
by Experience of Respondents
Group


















Means and t Ratios for Item 6 by Experience of Respondents
The data in Table 19 reveal that the mean for "0 - 5 years" was 3.0526 and
for "6+ years" 3.0526. The data show that both groups, "0 - 5 years" and "6+
years," rated this item average.
The t ratio for the data was .32 which was not statistically significant at the
.05 level of significance with 187 degrees of freedom.
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TABLE 19
Means and t Ratios for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 6: Provides
Leadership in Arranging and Managing an Effective
Learning Environment for Students
by Experience of Respondents
Group


















Means and t Ratios for Item 7 by Experience of Respondents
The data in Table 20 reveal that the mean for "0 - 5 years" was 3.0789 and
for "6+ years" 3.1656. The data show that both groups, "0 - 5 years" and "6+
years," rated this item average.
The t ratio for the data was .29 which was not statistically significant at the
.05 level of significance with 187 degrees of freedom.
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TABLE 20
Means and t Ratios for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 7: Assesses New
Developments in Instructional Strategies and Materials;
Recommends Adoption of Promising Innovations
by Experience of Respondents
Group


















Means and t Ratios for Item 8 by Experience of Respondents
The data in Table 21 reveal that the mean for "0 - 5 years" was 3.4737 and
for "6+ years" 3.4967. The data show that both groups, "0 - 5 years" and "6+
years," rated this item average.
The t ratio for the data was .09 which was not statistically significant at the
.05 level of significance with 187 degrees of freedom.
64
TABLE 21
Means and t Ratios for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 8: Provides
Leadership in Arranging and Managing an Effective
Learning Environment for Students by
Experience of Respondents
Group


















Means and t Ratios for Item 9 by Experience of Respondents
The data in Table 22 reveal that the mean for "0-5 years" was 3.5000 and
for "6+ years" 3.5563. The data show that the "0 - 5 years" group rated this item
average and the "6+ years" group rated this item above average.
The t ratio for the data was .23 which was not statistically significant at the
.05 level of significance with 187 degrees of freedom.
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TABLE 22
Means and t ratios for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 9: Reviews
and Interprets Test Data and Other Measures of
Instructional Effectiveness; Recommends
Changes to the Instructional Program
as Needed by Experience
of Respondents
Group


















Means and t Ratios for Item 10 by Experience of Respondents
The data in Table 23 reveal that the mean for "0 - 5 years" was 3.6316 and
for "6+ years" 3.5430. The data show that the "0 - 5 years" group rated this item
above average and the "6+ years" group rated this item above average.
The t ratio for the data was .38 which was not statistically significant at the
.05 level of significance with 187 degrees of freedom.
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TABLE 23
Means and t Ratios for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 10: Assists
in Observing Individual Teachers, Assesses Teacher
Effectiveness; Designs Remediation Activities
by Experience of Respondents
Group


















Means and t Ratios for Item 11 by Experience of Respondents
The data in Table 24 reveal that the mean for "0-5 years" was 4.0000 and
for "6+ years" 4.0795. The data show that both groups, "0 - 5 years" and "6+
years," rated this item above average.
The t ratio for the data was .42 which was not statistically significant at the
.05 level of significance with 187 degrees of freedom.
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TABLE 24
Means and t Ratios for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 11: Assists in
Reviewing Weekly Lesson Plans Developed by Teachers
by Experience of Respondents
Group


















Means and t Ratios for Item 12 by Experience of Respondents
The data in Table 25 reveal that the mean for "0 - 5 years" was 3.0526 and
for "6+ years" 3.3046. The data show that both groups, "0 - 5 years" and "6+
years," rated this item average.
The t ratio for the data was .91 which was not statistically significant at the
.05 level of significance with 187 degrees of freedom.
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TABLE 25
Means and t Ratios for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 12: Identifies
School, District and Community Resources in Support of the
School's Instructional Community by
Experience of Respondents
Group


















Means and t Ratio for Summary to Total Component by Experience of the
Respondents
The data in Table 26 reveal that the mean for "0 - 5 years" was 3.2895 and
for "6+ years" 3.4172. The data show that both groups, "0 - 5 years" and "6+
years," rated this item average.
The t ratio for the data was .54 which was not statistically significant at the
.05 level of significance with 187 degrees of freedom.
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TABLE 26
Summary of Means and t ratios for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument: Total Component by
Experience of Respondents
Group


















Responses on the Curriculum Specialists Responsibility Instrument by Position
The data on the Curriculum Specialists Responsibility Instrument analyzed by
position are presented in Tables 27 through 52 and the accompanying paragraphs.
Analysis of Means for Item 1 by Position of Respondent
The data in Table 27 reveal that the mean for principals was 4.8889, the mean
for curriculum specialists 4.3333, and the mean for teachers 3.4655. The data show
that principals, curriculum specialists and teachers rated this item highest level, above
average, and average, respectively.
"F" Ratio: The analysis of variance found in Table 28 revealed that the "F"
ratio for this item was 5.7960 and was statistically significant at the .05 level of
significance with 2 and 186 degrees of freedom. Further, the Modified Least
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TABLE 27
Means and Standard Deviations for the Results from the Curriculum Specialists'
Performance Responsibilities Instrument to Item 1: Assists in Organizing,
Managing and Maintaining an Effective Curriculum and Instructional





















Analysis of Variance and F Ratio for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 1: Assists in Organizing,
Managing and Maintaining an Effective Curriculum and Instructional
























Significant Difference (MODLSD) Multiple Ranges Test from the SPSS/PC software
program showed that principals rated the curriculum specialist's performance on this
item significantly higher than the teachers.
Analysis of Means for Item 2 by Position of Respondents
The data in Table 29 reveal that the mean for principals was 4.4444, the mean
for curriculum specialists 4.1667, and the mean for teachers 3.1552. The data show
that principals, curriculum specialists and teachers rated this item above average,
above average, and average, respectively.
TABLE 29
Means and Standard Deviations for the Results from the Curriculum
Specialists' Performance Responsibilities Instrument to Item 2:
Assists in the Implementation and Evaluation of Innovative
Instructional Practices Including an Applied, "Hands-On"




















"F" Ratio: The analysis of variance found in Table 30 revealed that the "F"
ratio for this item was 4.5685 and was statistically significant at the .05 level of
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TABLE 30
Analysis of Variance and F Ratio for the Results on the Curriculum
Specialists' Performance Responsibilities Instrument to Item 2:
Assists in the Implementation and Evaluation of Innovative
Instructional Practices Including an Applied, "Hands-On"























significance with 2 and 186 degrees of freedom. Further, the Modified Least
Significant Difference (MODLSD) Multiple Ranges Test from the SPSS/PC software
program showed that principals rated the curriculum specialist's performance on this
item significantly higher than the teachers.
Analysis of Means for Item 3 by Position of Respondents
The data in Table 31 reveal that the mean for principals was 4.6667, the mean
for curriculum specialists 4.5000, and the mean for teachers 3.5460. The data show
that principals, curriculum specialists and teachers rated this item highest level, above
average, and above average, respectively.
"F" Ratio: The analysis of variance found in Table 32 revealed that the "F"
ratio for this item was 4.5936 and was statistically significant at the .05 level of
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TABLE 31
Means and Standard Deviations for the Results from the Curriculum Specialists'
Performance Responsibilities Instrument to Item 3: Assists in Identifying
Needs and Planning for Staff Development and In-service Training





















Analysis of Variance and F Ratio for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 3: Assists in Identifying
Needs and Planning for Staff Development and In-service Training
























significance with 2 and 186 degrees of freedom. Further, the Modified Least
Significant Difference (MODLSD) Multiple Ranges Test from the SPSS/PC software
program showed that principals rated the curriculum specialist's performance on this
item significantly higher than the teachers.
Analysis of Means for Item 4 by Position of Respondents
The data in Table 33 reveal that the mean for principals was 4.5556, the mean
for curriculum specialists 4.1667, and the mean for teachers 3.0230. The data show
that principals, curriculum specialists and teachers rated this item highest level, above
average, and average, respectively.
TABLE 33
Means and Standard Deviations for the Results from the Curriculum
Specialists' Performance Responsibilities Instrument to Item 4:
Works with Teachers in Preparing and Delivering Instruction
to Meet Lesson Objectives and Student Needs





















"F" Ratio: The analysis of variance found in Table 34 revealed that the "F"
ratio for this item was 5.6630 and was statistically significant at the .05 level of
significance with 2 and 186 degrees of freedom. Further, the Modified Least
Significant Difference (MODLSD) Multiple Ranges Test from the SPSS/PC software
program showed that principals rated the curriculum specialist's performance on this
item significantly higher than the teachers.
TABLE 34
Analysis of Variance and F Ratio for the Results on the Curriculum
Specialists' Performance Responsibilities Instrument to Item 4:
Works with Teachers in Preparing and Delivering Instruction
to Meet Lesson Objectives and Student Needs























Analysis of Means for Item 5 by Position of Respondents
The data in Table 35 reveal that the mean for principals was 3.8889, the mean
for curriculum specialists 3.8333, and the mean for teachers 2.5805. The data show
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TABLE 35
Means and Standard Deviations for the Results from the Curriculum
Specialists' Performance Responsibilities Instrument to Item 5:
Uses Demonstration Teaching in Working with Teachers




















that principals, curriculum specialists and teachers rated this item above average,
above average, and average, respectively.
"F" Ratio: The analysis of variance found in Table 36 revealed that the "F"
ratio for this item was 4.1187 and was statistically significant at the .05 level of
significance with 2 and 186 degrees of freedom. Further, the Modified Least
Significant Difference (MODLSD) Multiple Ranges Test from the SPSS/PC software
program showed that principals rated the curriculum specialist's performance on this
item significantly higher than the teachers.
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TABLE 36
Analysis of Variance and F Ratio for the Results on the Curriculum
Specialist Performance Responsibilities Instrument to Item 5:
Uses Demonstration Teaching in Working with Teachers























Analysis of Means for Item 6 by Position of Respondents
The data in Table 37 reveal that the mean for principals was 4.2222, the mean
for curriculum specialists 4.5000, and the mean for teachers 3.0230. The data show
that principals, curriculum specialists and teachers rated this item above average,
above average, and average, respectively.
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TABLE 37
Means and Standard Deviations for the Results from the Curriculum Specialists'
Performance Responsibilities Instrument to Item 6: Provides Leadership in
Arranging and Managing an Effective Learning Environment for Students




















"F" Ratio: The analysis of variance found in Table 38 revealed that the "F"
ratio for this item was 5.0138 and was statistically significant at the .05 level of
significance with 2 and 186 degrees of freedom. Further, the Modified Least
Significant Difference (MODLSD) Multiple Ranges Test from the SPSS/PC software
program showed that principals rated the curriculum specialist's performance on this
item significantly higher than the teachers.
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TABLE 38
Analysis of Variance and F Ratio for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 6: Provides Leadership in
Arranging and Managing an Effective Learning Environment for Students























Analysis of Means for Item 7 by Position of Respondents
The data in Table 39 reveal that the mean for principals was 4.5556, the mean
for curriculum specialists 4.3333, and the mean for teachers 3.0345. The data show
that principals, curriculum specialists and teachers rated this item highest level, above
average, and average, respectively.
"F" Ratio: The analysis of variance found in Table 40 revealed that the "F"
ratio for this item was 5.6239 and was statistically significant at the .05 level of
significance with 2 and 186 degrees of freedom. Further, the Modified Least
Significant Difference (MODLSD) Multiple Ranges Test from the SPSS/PC software
program showed that principals rated the curriculum specialist's performance on this
item significantly higher than the teachers.
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TABLE 39
Means and Standard Deviations for the Results from the Curriculum Specialists'
Performance Responsibilities Instrument to Item 7: Assesses New
Developments in Instructional Strategies and Materials;
Recommends Adoption of Promising Innovations





















Analysis of Variance and F Ratio for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 7: Assesses New
Developments in Instructional Strategies and Materials;
Recommends Adoption of Promising Innovations
























Analysis of Means for Item 8 by Position of Respondents
The data in Table 41 reveal that the mean for principals was 4.3333, the mean
for curriculum specialists 4.6667, and the mean for teachers 3.4080. The data show
that principals, curriculum specialists and teachers rated this item above average,
highest level, and average, respectively.
TABLE 41
Means and Standard Deviations for the Results from the Curriculum Specialists'
Performance Responsibilities Instrument to Item 8: Provides Leadership
in Arranging and Managing an Effective Learning Environment




















"F" Ratio: The analysis of variance found in Table 42 revealed that the "F"
ratio for this item was 4.3252 and was statistically significant at the .05 level of
significance with 2 and 186 degrees of freedom. Further, the Modified Least
Significant Difference (MODLSD) Multiple Ranges Test from the SPSS/PC software
program showed that principals rated the curriculum specialist's performance on this
item significantly higher than the teachers.
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TABLE 42
Analysis of Variance and F Ratio for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 8: Provides Leadership
in Arranging and Managing an Effective Learning Environment























Analysis of Means for Item 9 by Position of Respondents
The data in Table 43 reveal that the mean for principals was 4.4444, the mean
for curriculum specialists 4.6667, and the mean for teachers 3.4598. The data show
that principals, curriculum specialists and teachers rated this item above average,
highest level, and average, respectively.
"F" Ratio: The analysis of variance found in Table 44 revealed that the "F"
ratio for this item was 4.5249 and was statistically significant at the .05 level of
significance with 2 and 186 degrees of freedom. Further, the Modified Least
Significant Difference (MODLSD) Multiple Ranges Test from the SPSS/PC software
program showed that principals rated the curriculum specialist's performance on this
item significantly higher than the teachers.
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TABLE 43
Means and Standard Deviations for the Results from the Curriculum Specialists'
Performance Responsibilities Instrument to Item 9: Reviews and Interprets
Test Data and Other Measures of Instructional Effectiveness;
Recommends Changes to the Instructional Program as





















Analysis of Variance and F Ratio for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 9: Reviews and Interprets
Test Data and Other Measures of Instructional Effectiveness;
Recommends Changes to the Instructional Program as
























Analysis of Means for Item 10 by Position of Respondents
The data in Table 45 reveal that the mean for principals was 4.4444, the mean
for curriculum specialists 4.8333, and the mean for teachers 3.4713. The data show
that principals, curriculum specialists and teachers rated this item above average,
highest level, and average, respectively.
TABLE 45
Means and Standard Deviations for the Results from the Curriculum Specialists'
Performance Responsibilities Instrument to Item 10: Assists in Observing
Individual Teachers, Assesses Teacher Effectiveness; Designs




















"F" Ratio: The analysis of variance found in Table 46 revealed that the "F"
ratio for this item was 5.8897 and was statistically significant at the .05 level of
significance with 2 and 186 degrees of freedom. Further, the Modified Least
Significant Difference (MODLSD) Multiple Ranges Test from the SPSS/PC software
program showed that principals rated the curriculum specialist's performance on this
item significantly higher than the teachers.
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TABLE 46
Analysis of Variance and F Ratio for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 10:Assists in Observing
Individual Teachers, Assesses Teacher Effectiveness; Designs























Analysis of Means for Item 11 by Position of Respondents
The data in Table 47 reveal that the mean for principals was 4.7778, the mean
for curriculum specialists 4.8333, and the mean for teachers 4.0000. The data show
that principals, curriculum specialists and teachers rated this item highest level,
highest level, and above average, respectively.
"F" Ratio: The analysis of variance found in Table 48 revealed that the "F"
ratio for this item was 4.2337 and was statistically significant at the .05 level of
significance with 2 and 186 degrees of freedom. Further, the Modified Least
Significant Difference (MODLSD) Multiple Ranges Test from the SPSS/PC software
program showed that principals rated the curriculum specialist's performance on this
item significantly higher than the teachers.
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TABLE 47
Means and Standard Deviations for the Results from the Curriculum Specialists'
Performance Responsibilities Instrument to Item 11: Assists in Reviewing






















Analysis of Variance and F Ratio for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 11: Assists in Reviewing
Weekly Lesson Plans Developed by Teachers by
Position of Respondents
Degrees
of Sum of Mean
Source Freedom Squares Squares F
Between Groups 2 8.8492 4.4246 4.2337*




Analysis of Means for Item 12 by Position of Respondents
The data in Table 49 reveal that the mean for principals was 4.2222, the mean
for curriculum specialists 4.3333, and the mean for teachers 3.1667. The data show
that principals, curriculum specialists and teachers rated this item above average,
above average, and average, respectively.
TABLE 49
Means and Standard Deviations for the Results from the Curriculum Specialists'
Performance Responsibilities Instrument to Item 12: Identifies School,
District and Community Resources in Support of the School's




















"F" Ratio: The analysis of variance found in Table 50 revealed that the "F"
ratio for this item was 3.7005 and was statistically significant at the .05 level of
significance with 2 and 186 degrees of freedom. Further, the Modified Least
TABLE 50
Analysis of Variance and F Ratio for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 12: Identifies School,
District and Community Resources in Support of the School's























Significant Difference (MODLSD) Multiple Ranges Test from the SPSS/PC software
program showed that principals rated the curriculum specialist's performance on this
item significantly higher than the teachers.
Analysis of Means for Summary to Total Component by Position of Respondents
The data in Table 51 reveal that the mean for principals was 4.4444, the mean
for curriculum specialists 4.5000, and the mean for teachers 3.2989. The data show
that principals, curriculum specialists and teachers rated this item above average,
above average, and average, respectively.
"F" Ratio: The analysis of variance found in Table 52 revealed that the "F"
ratio for this item was 5.9573 and was statistically significant at the .05 level of
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TABLE 51
Summary Means and Standard Deviations for the Results from the Curriculum
Specialists' Performance Responsibilities Instrument to





















Summary Analysis of Variance and F Ratio for the Results on the Curriculum
Specialists' Performance Responsibilities Instrument to
























significance with 2 and 186 degrees of freedom. Further, the Modified Least
Significant Difference (MODLSD) Multiple Ranges Test from the SPSS/PC software
program showed that principals rated the curriculum specialist's performance on this
item significantly higher than the teachers.
Responses on the Curriculum Specialists Responsibility Instrument by Degree
The data collected on the Curriculum Specialists Responsibility Instrument are
presented in Tables 53 through 78 and are analyzed in the following paragraphs.
Analysis of Means for Item 1 by Respondents' Degree
The data in Table 53 reveal that the mean for bachelor's degree was 3.5672,
master's degree 3.4468, specialist's degree 3.5263, and doctoral degree 4.7778. The
data show that for bachelor's degree, master's degree, specialist's degree and doctoral
degree, the ratings were above average, average, above average and highest level,
respectively.
"F" Ratio: The analysis of variance found in Table 54 revealed that the "F"
ratio for this item was 2.6132 and was statistically significant at the .05 level of
significance with 2 and 186 degrees of freedom. Further, the Modified Least
Significant Difference (MODLSD) Multiple Ranges Test from the SPSS/PC software
program showed that respondents with a doctoral degree rated the curriculum




Means and Standard Deviations for the Results from the Curriculum Specialists'
Performance Responsibilities Instrument to Item 1: Assists in Organizing,
Managing and Maintaining an Effective Curriculum and Instructional
Program by Respondents' Degree
Standard

















Total N = 189
TABLE 54
Analysis of Variance and F Ratio for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 1: Assists in Organizing,
Managing and Maintaining an Effective Curriculum and Instructional








Between Groups 3 14.5761 4.8587 2.6132*
Within Groups 185 343.9742 1.8593
Total N = 189
*Significance <.O5
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Analysis of Means for Item 2 by Respondents' Degree
The data in Table 55 reveal that the mean for bachelor's degree was 3.4033,
master's degree 3.0532, specialist's degree 3.1053, and doctoral degree 4.4444. The
data show that for bachelor's degree, master's degree, specialist's degree and doctoral
degree, the ratings were average, average, average and above average, respectively.
TABLE 55
Means and Standard Deviations for the Results from the Curriculum Specialists'
Performance Responsibilities Instrument to Item 2: Assists in the
Implementation and Evaluation of Innovative Instructional
Practices Including an Applied, "Hands-On" Approach.
by Respondents' Degree
Standard



















"F" Ratio: The analysis of variance found in Table 56 revealed that the "F"
ratio for this item was 2.8664 and was statistically significant at the .05 level of
significance with 2 and 186 degrees of freedom. Further, the Modified Least
Significant Difference (MODLSD) Multiple Ranges Test from the SPSS/PC software
program showed that respondents with a doctoral degree rated the curriculum
specialist's performance on this item significantly higher than respondents with a
master's degree.
TABLE 56
Analysis of Variance and F Ratio for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 2: Assists in the
Implementation and Evaluation of Innovative Instructional
























Analysis of Means for Item 3 by Respondents' Degree
The data in Table 57 reveal that the mean for bachelor's degree was 3.7015,
master's degree 3.5213, specialist's degree 3.1053, and doctoral degree 4.6667.
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TABLE 57
Means and Standard Deviations for the Results from the Curriculum Specialists'
Performance Responsibilities Instrument to Item 3: Assists in Identifying
Needs and Planning for Staff Development and In-service Training
by Respondents' Degree
Standard


















"F" Ratio: The analysis of variance found in Table 58 revealed that the "F"
ratio for this item was 2.3322 and was not statistically significant at the .05 level of
significance with 2 and 186 degrees of freedom.
Analysis of Means for Item 4 by Respondents' Degree
The data in Table 59 reveal that the mean for bachelor's degree was 3.3134,
master's degree 2.9043, specialist's degree 2.8947, and doctoral degree 4.6667. The
data show that for bachelor's degree, master's degree, specialist's degree and doctoral




Analysis of Variance and F Ratio for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 3: Assists in Identifying
























Means and Standard Deviations for the Results from the Curriculum Specialists'
Performance Responsibilities Instrument to Item 4: Works with Teachers in
Preparing and Delivering Instruction to Meet Lesson Objectives and
Student Needs by Respondents' Degree
Standard



















"F" Ratio: The analysis of variance found in Table 60 revealed that the "F"
ratio for this item was 4.1475 and was statistically significant at the .05 level of
significance with 2 and 186 degrees of freedom. Further, the Modified Least
Significant Difference (MODLSD) Multiple Ranges Test from the SPSS/PC software
program showed that respondents with a doctoral degree rated the curriculum
specialist's performance on this item significantly higher than respondents with
master and specialist degrees.
TABLE 60
Analysis of Variance and F Ratio for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 4: Works with Teachers in
Preparing and Delivering Instruction to Meet Lesson Objectives and
























Analysis of Means for Item 5 by Respondents' Degree
The data in Table 61 reveal that the mean for bachelor's degree was 2.8657,
master's degree 2.4894, specialist's degree 2.2632, and doctoral degree 4.2222. The
data show that for bachelor's degree, master's degree, specialist's degree and doctoral
degree, the ratings were average, below average, below average and above average,
respectively.
TABLE 61
Means and Standard Deviations for the Results from the Curriculum Specialist
Performance Responsibilities Instrument to Item 5: Uses Demonstration
Teaching in Working with Teachers by Respondents' Degree
Standard





Total N = 189
"F" Ratio: The analysis of variance found in Table 62 revealed that the "F"















Analysis of Variance and F Ratio for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 5: Uses Demonstration























significance with 2 and 186 degrees of freedom. Further, the Modified Least
Significant Difference (MODLSD) Multiple Ranges Test from the SPSS/PC software
program showed that respondents with a doctoral degree rated the curriculum
specialist's performance on this item significantly higher than respondents with master
and specialist degrees.
Analysis of Means for Item 6 by Respondents' Degree
The data in Table 63 reveal that the mean for bachelor's degree was 3.2090,
master's degree 2.9787, specialist's degree 2.9474, and doctoral degree 4.4444. The
data show that for bachelor's degree, master's degree, specialist's degree and doctoral















Means and Standard Deviations for the Results from the Curriculum Specialists'
Performance Responsibilities Instrument to Item 6: Provides Leadership in
Arranging and Managing an Effective Learning Environment for
Students by Respondents' Degree
Standard





Total N = 189
"F" Ratio: The analysis of variance found in Table 64 revealed that the "F"
ratio for this item was 2.5684 and was statistically significant at the .05 level of
significance with 2 and 186 degrees of freedom. Further, the Modified Least
Significant Difference (MODLSD) Multiple Ranges Test from the SPSS/PC software
program showed that respondents with a doctoral degree rated the curriculum




Analysis of Variance and F Ratio for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 6: Provides Leadership in
Arranging and Managing an Effective Learning Environment for























Analysis of Means for Item 7 by Respondents' Degree
The data in Table 65 reveal that the mean for bachelor's degree was 3.2836,
master's degree 2.9468, specialist's degree 3.0526, and doctoral degree 4.4444. The
data show that for bachelor's degree, master's degree, specialist's degree and doctoral
degree, the ratings were average, average, average and above average, respectively.
"F" Ratio: The analysis of variance found in Table 66 revealed that the "F"
ratio for this item was 2.6153 and was statistically significant at the .05 level of
significance with 2 and 186 degrees of freedom. Further, the Modified Least
Significant Difference (MODLSD) Multiple Ranges Test from the SPSS/PC software
program showed that respondents with a doctoral degree rated the curriculum




Means and Standard Deviations for the Results from the Curriculum Specialists'
Performance Responsibilities Instrument to Item 7: Assesses New
Developments in Instructional Strategies and Materials;





















Total N = 189
TABLE 66
Analysis of Variance and F Ratio for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 7: Assesses New
Developments in Instructional Strategies and Materials;

























Analysis of Means for Item 8 by Respondents' Degree
The data in Table 67 reveal that the mean for bachelor's degree was 3.5075,
master's degree 3.3617, specialist's degree 3.5789, and doctoral degree 4.5556. The
data show that for bachelor's degree, master's degree, specialist's degree and doctoral
degree, the ratings were above average, average, above average and highest level,
respectively.
TABLE 67
Means and Standard Deviations for the Results from the Curriculum Specialists'
Performance Responsibilities Instrument to Item 8: Provides Leadership in
Arranging and Managing an Effective Learning Environment for




















Total N = 189
"F" Ratio: The analysis of variance found in Table 68 revealed that the "F"
ratio for this item was 2.1316 and was not statistically significant at the .05 level of
significance with 2 and 186 degrees of freedom.
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TABLE 68
Analysis of Variance and F Ratio for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 8: Provides Leadership in
Arranging and Managing an Effective Learning Environment for






















Analysis of Means for Item 9 by Respondents' Degree
The data in Table 69 reveal that the mean for bachelor's degree was 3.6119,
master's degree 3.4255, specialist's degree 3.4211, and doctoral degree 4.5556.
The data show that for bachelor's degree, master's degree, specialist's degree and
doctoral degree, the ratings were above average, average, average and highest level,
respectively.
"F" Ratio: The analysis of variance found in Table 70 revealed that the "F"
ratio for this item was 2.0433 and was not statistically significant at the .05 level of
significance with 2 and 186 degrees of freedom.
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TABLE 69
Means and Standard Deviations for the Results from the Curriculum Specialists'
Performance Responsibilities Instrument to Item 9: Reviews and Interprets
Test Data and Other Measures of Instructional Effectiveness;
Recommends Changes to the Instructional Program
as Needed by Respondents' Degree
Standard



















Analysis of Variance and F Ratio for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 9: Reviews and Interprets
Test Data and Other Measures of Instructional Effectiveness;
Recommends Changes to the Instructional Program























Analysis of Means for Item 10 by Respondents' Degree
The data in Table 71 reveal that the mean for bachelor's degree was 3.6418,
master's degree 3.4468, specialist's degree 3.3158, and doctoral degree 4.6667. The
data show that for bachelor's degree, master's degree, specialist's degree and doctoral
degree, the ratings were above average, average, above average and highest level,
respectively.
TABLE 71
Means and Standard Deviations for the Results from the Curriculum Specialists'
Performance Responsibilities Instrument to Item 10: Assists in Observing
Individual Teachers, Assesses Teacher Effectiveness; Designs
Remediation Activities by Respondents' Degree
Standard





Total N = 189
"F" Ratio: The analysis of variance found in Table 72 revealed that the "F"
ratio for this item was 2.9287 and was statistically significant at the .05 level of
significance with 2 and 186 degrees of freedom. Further, the Modified Least















Analysis of Variance and F Ratio for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 10: Assists in Observing
Individual Teachers, Assesses Teacher Effectiveness; Designs























program showed that respondents with a doctoral degree rated the curriculum
specialist's performance on this item significantly higher than respondents with a
master's degree.
Analysis of Means for Item 11 by Respondents' Degree
The data in Table 73 reveal that the mean for bachelor's degree was 4.0149,
master's degree 4.0106, specialist's degree 4.1053, and doctoral degree 4.8889. The
data show that for bachelor's degree, master's degree, specialist's degree and doctoral




Means and Standard Deviations for the Results from the Curriculum Specialists'
Performance Responsibilities Instrument to Item 11: Assists in Reviewing
Weekly Lesson Plans Developed by Teachers by Respondents' Degree
Standard


















"F" Ratio: The analysis of variance found in Table 74 revealed that the "F"
ratio for this item was 2.0650 and was not statistically significant at the .05 level of
significance with 2 and 186 degrees of freedom.
Analysis of Means for Item 12 by Respondents' Degree
The data in Table 75 reveal that the mean for bachelor's degree was 3.2687,
master's degree 3.1596, specialist's degree 3.1579, and doctoral degree 4.3333. The
data show that for bachelor's degree, master's degree, specialist's degree and




Analysis of Variance and F Ratio for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 11: Assists in Reviewing























Means and Standard Deviations for the Results from the Curriculum Specialists'
Performance Responsibilities Instrument to Item 12: Identifies School,
District and Community Resources in Support of the School's
Instructional Community by Respondents' Degree
Standard



















"F" Ratio: The analysis of variance found in Table 76 revealed that the "F"
ratio for this item was 1.6654 and was not statistically significant at the .05 level of
significance with 2 and 186 degrees of freedom.
TABLE 76
Analysis of Variance and F Ratio for the Results on the Curriculum Specialists'
Performance Responsibilities Instrument to Item 12: Identifies School,
District and Community Resources in Support of the School's






















Analysis of Means for Summary to Total Component by Degree of Respondents
The data in Table 77 reveal that the mean for bachelor's degree was 3.4925,
master's degree 3.2447, specialist's degree 3.2105, and doctoral degree 4.5556. The
data show that for bachelor's degree, master's degree, specialist's degree and doctoral
degree, the ratings were average, average, average and highest level, respectively.
"F" Ratio: The analysis of variance found in Table 78 revealed that the "F"
ratio for this item was 3.2186 and was statistically significant at the .05 level of
significance with 2 and 186 degrees of freedom. Further, the Modified Least
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TABLE 77
Summary Means and Standard Deviations for the Results from the
Curriculum Specialists' Performance Responsibilities
Instrument to Total Component by
Degree of Respondents
Standard



















Summary Analysis of Variance and F Ratio for the Results on the
Curriculum Specialists' Performance Responsibilities

























Significant Difference (MODLSD) Multiple Ranges Test from the SPSS/PC software
program showed that respondents with a doctoral degree rated the curriculum
specialist's performance on this item significantly higher than respondents with a
master's degree.
Summary
The results of the statistical analysis have been presented in this chapter. The
results of the data analysis using t ratio (Items 1 - 12 and summary) by respondents'
gender and experience showed that there was not a statistical significance at the .05
level of significance with 187 degrees of freedom.
The results of the Analysis of Variance and F Ratio (Items 1-12 and
summary) by respondents' position showed a statistical significance at the .05 level of
significance with 2 and 186 degrees of freedom. Further analysis showed that
principals rated the curriculum specialist's performance on these items significantly
higher than teachers.
The results of the Analysis of Variance and "F" Ratio by respondents' degree
showed a statistical significance at the .05 level of significance with 2 and 186
degrees of freedom for the following items:
Item 1: Assists in organizing, managing and maintaining an
effective curriculum and instructional program
Item 2: Assists in the implementation and evaluation of
innovative instructional practices including an
applied, "hands-on" approach.
Item 4: Works with teachers in preparing and delivering
instruction to meet lesson objectives and student
needs.
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Item 5: Uses demonstration teaching in working with
teachers.
Item 6: Provides leadership in arranging and managing an
effective learning environment for students.
Item 7: Assesses new developments in instructional
strategies and materials; recommends adoption of
promising innovations.
Item 10: Assists in observing individual teachers, assesses teacher
effectiveness; designs remediation activities.
Further analysis showed that principals rated the curriculum specialist's performance
on these items significantly higher than teachers.
The results of the Analysis of Variance and "F" Ratio by respondents' degree
showed that there was no statistical significance at the .05 level of significance with 2
and 186 degrees of freedom for the following items:
Item 3: Assists in identifying needs and planning for staff
development and in-service training.
Item 8: Provides leadership in arranging and managing an effective learning
environment for students.
Item 9: Reviews and interprets test data and other measures of instructional
effectiveness; recommends changes to the instructional program as
needed.
Item 11: Assists in reviewing weekly lesson plans developed by teachers.
Item 12: Identifies school, district and community resources in support of the
school's instructional community.
Chapter five includes the introduction, findings, conclusions, discussion,





The purpose of this chapter is to offer findings and analyses on the
perceptions of middle grades (6 - 8th grade) principals, teachers and school-level
curriculum specialists about the performance responsibilities of curriculum specialists.
One hundred eighty-nine middle grades educators participated in this study and
included nine principals, one hundred seventy-four teachers and six curriculum
specialists. Participation of respondents was voluntary and anonymous. The analysis
of data resulted in an assessment of the extent to which educators' perceptions
correlated and differed on the specific performance responsibilities of school-level
curriculum specialists, on-the-job in a selected urban school system. This chapter
includes a discussion of findings, a summarizing discussion of the importance for
further study on this issue, a listing of conclusions based on the findings, a listing of
implications that can be drawn from the conclusions, and the researcher's




Results showed that there were significant differences in responses on two
of the independent variables: position (principals, teachers and school-level
curriculum specialists) and degree (level of education). Significant findings are
discussed in the next section.
The results of the t-test showed that there were no significant differences in
perceptions of curriculum specialists' on-the-job performance responsibilities based on
respondents' gender and years of experience. However, using one-way analysis of
variance and "F" ratio, the results showed that there were significant statistical
differences by respondents' job position and degree levels.
The null hypotheses were tested to compare the perceived effectiveness of
curriculum specialists. Since the hypothesis of no significant difference was rejected,
it can be concluded that there were differences in educators' perceptions about the
performance responsibilities of curriculum specialists.
Ho,: There is no significant difference in
educators' (principals, teachers and
curriculum specialists) perceptions about
the performance responsibilities of
curriculum specialists based on gender.
Results
The null hypothesis was accepted by respondents' gender. Therefore, it
may be concluded that educators' perceptions were similar by gender (male and
female).
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Ho2: There is no significant difference in
educators' perceptions about the
performance responsibilities of curriculum
specialists based on years of experience.
Results
The null hypothesis was accepted by respondents' years of experience.
Therefore, it may be concluded that educators' perceptions were similar by years of
experience.
Ho3: There is no significant difference in
educators' perceptions about the
performance responsibilities of curriculum
specialists based on professional position
(principals, teachers and curriculum
specialists).
Results
The null hypothesis was rejected by respondents' position. Analysis
showed that principals rated the curriculum specialists' performance significantly
higher than teachers.
Ho4: There is no significant difference in
educators' perceptions about the
performance responsibilities of curriculum
specialists based on degree level.
Results
The null hypothesis was rejected by respondents' degree level (level of
education). Analysis showed that the largest number of respndents had master's
116
degrees and the smallest number of respondents had doctoral degrees. The greatest
difference occurred in the group with doctoral degrees. Further review showed that
most principals held doctoral degrees and most teachers held master's degrees. It
may be concluded that principals and teachers differed on their perceptions based on
the level of education.
When the data were analyzed, there were no significant differences in
perceptions between beginning and experienced educators. Experience was grouped
into two categories: beginning level (0 - 5 years) and experienced level (more than
five years) on-the-job experience in education. The mean differences were not large
enough to show a significant relationship.
Further analysis also showed that there were no significant differences
between the way males and females viewed the performance responsibilities of the
curriculum specialist, which means that the responses were gender free and and it can
be concluded that responses indicated that the curriculum specialist's performance
responsibilities were well defined. In analysis of responses by gender, the mean and
standard deviation scores were very close, which implied that both men and women
have similar views of the performance responsibilities of the curriculum specialist.
When analyzing data by respondents' position, there were significant
differences between the way principals, teachers and curriculum specialists viewed the
performance responsibilities of the curriculum specialist (Items 1-12). Principals
perceived the curriculum specialist's performance responsibilities as being
implemented at the highest level; whereas, classroom teachers had different
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perceptions and rated the curriculum specialist's performance responsibilities



















Analysis of Means for Summary of Total Components by Position of Respondents
The data in Table 51 revealed a summary means and standard deviation for the
results from the Curriculum Specialists Performance Responsibilities Instrument to
Total Components by Position of Respondent. The mean for principals was above
average (4.4444), the mean for curriculum specialists was above average (4.5000),
and the mean for teachers was average (3.2989). By professional position, further
analysis showed that principals rated the curriculum specialist's performance
significantly higher than the teachers. Some administrators saw the curriculum
specialists in the role of assistant principals.
There were hidden agendas for people working on curriculum and instruction -
curriculum specialists - and these agendas were not discovered until persons started
working in those positions. Curriculum Specialists' intentions were not to become
administrators, but many found themselves doing administrative work whether they
wanted to or not.
The real issue of accountability for curriculum specialists, as far as this
researcher was concerned, was the extent to which teachers perceived curriculum
118
specialists' as being effective. Since data results showed that teachers did not
perceive curriculum specialists as effective, the implication is that the curriculum
specialist needs to improve in communicating about or performing their overall
responsibilities. When the curriculum specialist spends the majority of time with
evaluation and other administrative roles, they are unable to work effectively with
other areas of the instructional program. Futher, since curriculum specialists are
evaluated by principals, their primary allegiance, by necessity, is to satisfactorily
perform administrative functions.
Analysis of Means for Summary of Total Component by Degree of Respondents
The data in Table 77 show summary analysis of variance and "F" ratio for the
results on the Curriculum Specialists Performance Responsibilities Instrument to Total
Component by Degree of the Respondents. The mean for those with bachelor's
degrees was average (3.4925), master's degrees was average (3.2447), specialist's
degrees was average (3.2105), and doctoral degrees was highest (4.5556). Further
analysis showed that respondents with a doctoral degree rated the curriculum
specialist's performance significantly higher than respondents with bachelor's,
master's and specialist's degrees.
Item 1: Assists in organizing, managing and
maintaining an effective curriculum and
instructional program.
All three groups viewed these responsibilities differently. The greatest
position difference was between the responses of teachers and principals. The
119
perceptions of principals (4.8889) were significantly higher than that of teachers
(3.4655), which indicated that these perceptions are in conflict as to what the
curriculum specialist (4.3333) does within the school.
Item 2: Assists in the implementation and evaluation of
innovative instructional practices, including an
applied "hands-on" approach activities.
Principals (rating: 4.4444) perceived that the curriculum specialist (self-rating:
4.1667) performed at the highest level in providing "hands-on" types of activities and
applications for the curriculum. However, teachers' perceptions (rating: 3.1552)
indicated that they did not believe the curriculum specialist was not doing this. This
difference in perception was indicated by the mean scores between the groups.
Item 3; Assists in identifying needs and planning for
staff development and in-service training.
The analysis showed that principals (4.6667) rated the curriculum specialist's
performance on this item significantly higher than teachers (3.5460).
Item 4: Works with teachers in preparing and
delivering instruction to meet lesson objectives
and student needs.
The analysis of means showed that principals (4.5556) rated the curriculum
specialist's performance on this item significantly higher than teachers (3.0230).
Item 5: Uses demonstration teaching in working with
teachers.
The analysis of means showed that principals (3.8889) rated the curriculum
specialist's performance on this item significantly higher than teachers (2.5805).
Item 6; Provides leadership in arranging and managing
an effective learning environment for students.
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The analysis of means showed that principals (4.2222) rated the curriculum
specialist's performance on this item significantly higher than teachers (3.0230).
Item 7: Assesses new developments in instructional
strategies and materials; recommends adoption
of promising innovations.
The analysis of means showed that principals (4.5556) rated the curriculum
specialist's performance on this item significantly higher than teachers (3.0345).
Item 8; Provides leadership in arranging and managing
an effective learning environment for students.
The analysis of means showed that principals (4.3333) rated the curriculum
specialist's performance on this item significantly higher than teachers (3.4080).
Item 9: Reviews and interprets test data and other
measures of instructional programs as needed.
The analysis of means showed that principals (4.4444) rated the curriculum
specialist's performance on this item significantly higher than teachers (3.4598).
Item 10; Assists in observing individual teachers,
assesses teacher effectiveness; designs
remediation activities.
The analysis of means showed that principals (4.4444) rated the curriculum
specialist's performance on this item significantly higher than teachers (3.4713).
Item 11; Assists in reviewing weekly lesson plans
developed by teachers.
The analysis of means showed that principals (4.7778) rated the curriculum
specialist's performance on this item significantly higher than teachers (4.0000).
Item 12; Identifies school, district and community
resources in support of the school's
instructional program.
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Analysis of Master's and Doctoral Responses
The analysis of means showed that principals (4.2222) rated the curriculum
specialist's performance on this item significantly higher than teachers (3.1667).
When analyzing data by respondents' degree, there were significant differences
in master's (94) and doctoral (9) degrees (Items 1, 2, 4, 5, 6, 7). The largest number
of respondents had master's degrees and the smallest number of respondents had
doctoral degrees. The greatest differences occurred between doctoral degree holders
and other levels of degrees.
Item 1: Assists in organizing, managing and
maintaining an effective curriculum and
instructional program.
Analysis of this item revealed that there was a significant difference between
those who had master's degrees (3.4468) and those who had doctoral degrees
(4.7778). Respondents with master's degrees felt that the curriculum specialist did
not do enough in organizing, managing and maintaining an effective curriculum and
instructional program. Respondents with doctoral degrees felt that
the curriculum specialist did a very good job in response to this item (bachelor's
degrees 3.5672 and specialist's degrees 3.5263).
Item 2: Assists in the implementation and evaluation of
innovative instructional practices, including an
applied "hands-on" approach activities.
The Analysis of means revealed that respondents with doctoral degrees
(4.4444) rated the curriculum specialist's performance on this item significantly
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higher than the other respondents (bachelor's degrees 3.4033; master's degrees
3.0532; and specialist's degrees 3.1053).
Item 4: Works with teachers in preparing and
delivering instruction to meet lesson objectives
and student needs.
The Analysis of means revealed that respondents with doctoral degrees
(4.6667) rated the curriculum specialist's performance on this item significantly
higher than the other respondents (bachelor's degrees 3.3134; master's degrees
2.9043; and specialist's degrees 2.8947).
Item 5: Uses demonstration teaching in working with
teachers.
The Analysis of means showed that respondents with doctoral degrees (4.2222)
rated the curriculum specialist's performance on this item significantly higher than the
other respondents (bachelor's degrees 2.8657; master's degrees 2.4894; and
specialist's degrees 2.2632)
Item 6; Provides leadership in arranging and managing
an effective learning environment for students.
The Analysis of means revealed that respondents with doctoral degrees rated
the curriculum specialist's performance on this item significantly higher than the other
respondents (bachelor's degrees 3.2090; master's degrees 2.9787; and specialist's
degrees 2.9474).
Item 7; Assesses new developments in instructional
strategies and materials; recommends adoption
of promising innovations.
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The Analysis of means revealed that respondents with doctoral degrees
(4.4444) rated the curriculum specialist's performance on this item significantly
higher than the other respondents (bachelor's degrees 3.2836; master's degrees
2.9468; and specialist's degrees 3.0526).
The t-test and one-way analysis of variance and "F" ratio were used to find the
significance of the differences between gender, experience, position and degree of the
middle-grades educators in this large Southeastern, urban school system. The
acceptance level for the hypothesis was set at an alpha of .05. The data from the
surveys revealed that there were no significant differences in gender and experience
among the educators. Summary data from the t value revealed a mean score of .47
for gender and .54 for experience, which were not significant at the .05 level.
The survey data on position and degree among the educators revealed that
there were significant differences in responses by position and degree levels for
educators. Summary data from the one-way analysis of variance and "F" ratio for
position were 5.9573 and 3.2186 for degree. Further analysis of data showed that
principals rated the curriculum specialist's performance on these items significantly
higher than teachers.
Conclusions
After analyzing the data, the researcher concluded that the majority of the
middle school teachers had the same perceptions about the performance
responsibilities of curriculum specialists, which differed significantly from the
principals. In the study, there were no significant differences based on respondents'
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gender and experience. There were significant differences based on respondents'
position and degree levels. Principals rated the curriculum specialists' performance
responsibilities significantly higher than teachers.
Some administrators saw curriculum specialists in an administrative role.
Therefore, teachers did not get the full benefits of having the curriculum specialist to
work directly with them.
Another factor is that the state mandated that every teacher be evaluated and
there were so many teachers that curriculum specialists had to assume administrative
evaluator roles. This negatively affected their work with the istructional program and
teachers as colleagues. The primary purpose of having curriculum specialists is to
ensure the effective delivery of the instructional program and offer support to improve
teaching and learning. Take the instructional specialists out of the role of evaluator
and their role should be to help with the total instructional program. According to
Barth, the leadership capabilities of the curriculum specialist are of major importance
in carrying out key responsibilities.64 One of the responsibilities of curriculum
specialists is to improve teachers' capabilities to ensure that they perform and produce
better results from students.
Discussion
The topic for this study was developed because of the researcher's interest in
the performance responsibilities of the curriculum specialist at the middle school
"David Cohen, "More voices in Babel? Educational Research and the Politics of Curriculum," PJu
Delta Kappan 76, no. 4 (March 1990), 518-22.
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level. The researcher had perceptions about the roles and functions of the curriculum
specialists and wanted to determine the congruence between other middle school level
(6th - 8th grade) educators' (principals, teachers, and curriculum specialists)
perceptions about the roles and functions (actual practices) of the curriculum
specialists and the performance responsibilities listed in the job description (theory) as
defined by the school system.
Allan C. Ornstein states:
Moreover, there is little guarantee that curriculum
specialists who graduate from a program know how to
develop, implement, and evaluate a curriculum. And,
there is no test or screening device to help school
systems make choices about curriculum personnel and
their expertise in curriculum. This also adds to the
problem of who are curriculum specialists or generalists
and what are their respective job titles, roles, and
responsibilities.65
The researcher found that a person wanting certification in instructional
supervision needed only three supervision courses to become a curriculum specialist
in a school system. If curriculum specialists are to be effective, more training in
curriculum planning and development is needed. This should lead to certification in
the area of curriculum. Harris and Monk state:
Advanced preparation for teachers, assistant principals,
and others already on staff will need to be greatly
expanded and made more intensive to fill vacancies from
within. Training for "insiders" will need to involve
collaborative efforts with universities in providing
carefully structured internships and field study activities.
Special precautions will be required to avoid excessive
65Allan C. Ornstein, "Curriculum, Instruction, and Supervision - Their Relationship and the Role of
the Principal," NASSP 70, no. 89 (April 1986), 75.
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"inbreeding" and to avoid promoting marginally
competent individuals as a "marriage of convenience."66
Theoretically, the principal is the key player at the building level.
Transferring many curriculum tasks to administrators, as schools drop curriculum
specialists, principals and other administrators absorb the roles of curriculum
specialists.67 Since much of the work of curriculum takes place at the classroom
teacher level, the teacher should be involved in its development. Many problems can
be tested by teachers in the classroom and solved effectively at the school site level.
Principals must bear these facts in mind as they assume curriculum specialist roles.
Tanner and Tanner state:
Curriculum design requires both the development of
broad hypotheses, subject to verification and correction
by individual teachers and the development of solutions
to problems that may lead to fundamental generalizations
about the curriculum. It also requires that decisions
based on approved practices be made at the school-
system, building and teacher levels.68
Principals, teachers and curriculum specialists need to work closer together to identify
and implement the duties and responsibilities of the curriculum specialist. Right now,
based on the perceptions gathered from the survey data, teachers are isolated from
curriculum specialists. However, curriculum specialists and principals seem to have a
"Ben M. Harris and Betty Jo Monk, Personnel Administration in Education. 3d ed., (Boston, MA:
Allyn and Bacon, 1992), 189.
67Allan C. Ornstein, "Curriculum, Instruction, and Supervision - Their Relationship and the Role of
the Princial," NASSP 70, NO. 89 (April 1986), 80.
"Daniel Tanner and Laurel N. Tanner, Curriculum Development: Theory into Practice. 2d ed.,
(New York: McMillan Publishing Co., Inc., 1980), 75.
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good working relationship, but teachers have not been included in that working
relationship. Teachers need to be more involved in the development of curriculum
and instructional plans. This is supported by the statement of Tanner and Tanner.
Albert Oliver states: "It cannot be stressed too strongly that curriculum
improvement is a cooperative endeavor." Curriculum improvement should be an
ongoing process of investigation and application.69
Taba observed that teachers tend "...to underestimate their own roles and
abilities" where research is concerned. Yet in a sense, they are clinical experts in
curriculum studies because they have access to data about learning and teaching
processes which no one else has.70 Some of the comments written on surveys
returned to the researcher stated:
"This was an excellent evaluation of curriculum specialists."
"Curriculum specialists need to be evaluated by teachers and
they represent wasted resources (money).
"Money for curriculum specialists could be used elsewhere,
such as developing school curriculum."
With the previous information in mind, teachers and researchers are urged to
continue to conduct studies on how teachers feel about those who are there to help
them. The position of curriculum specialist should remain in the school because their
roles and functions are vital parts of improving teaching and learning experiences.
69Albert I. Oliver, Curriculum Improvement (New York: Harper, 1977), 37.
"Hilda Taba, Curriculum Development: Theory and Practice (New York: Harcourt, Brace,
Jovanovich, Inc., 1962), 464.
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Anne C. Lewis stated, "...it is the responsibility of the curriculum specialist to
participate in the process of national curriculum reform and instructional change.71
Unless the school system has another instructional leadership position (i.e.,
instructional supervisor, peer teacher, teacher mentor, peer coach..) by some other
name, there is going to be a void that creates a larger instructional problem.
There should be a partnership between the principals, teachers and curriculum
specialists in the decision making process related to curriculum and instruction. It
would be interesting, in a further study, to look at the respondents with doctoral
degrees to determine if they held positions as principals and curriculum specialists and
to determine if the majority of respondents with master's degrees were teachers. A
future study could, again, determine if there are correlations between the degree and
position, meaning that more of the principals and curriculum specialists had doctoral
degrees and the master's degrees probably were held by the teachers. An exploration
of "why" education level seems to influence responses would shed additional light on
the perceptions revealed in this study.
Implications
The curriculum specialist's position was created by the local Board of
Education. If teachers do not perceive they are being given professional instructional
support that school system administrators say is there for them, then the questions of
morale, integrity and even larger implications arise for how teachers see themselves
71Anne C. Lewis, "Getting Unstuck: Curriculum as a Tool of Reform," Phi Delta Kappan 717, no.
4 (March 1990), 534-8.
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as part of the system. Teachers' perceptions about instructional support will affect
their instructional effectiveness.
John Chubb and Terry Moe indicated that political institutions which govern
public education - school boards, superintendents, and the district office - function
naturally to increase bureaucracy, undermine school autonomy, and suppress student
achievement.72
The following implications can be drawn from this study:
1. Teachers' and principals' perceptions of the performance
responsibilities of curriculum specialists differ.
2. Teachers would like a more active role in planning curriculum.
3. Bureaucratic organizational structure of the schools hampers
curriculum specialists in their performance responsibilities.
Recommendations
Based on the literature, research reviewed and the data analyzed, the following
recommendations are suggested for further consideration.
1. There is a need for further research to clarify and define job
descriptions that are communicated to teachers and
administrators.
2. School district training should give more attention to the fact
that the degrees of specialization (curriculum, instruction, and
supervision) need to be more clearly defined and that functions
of curriculum leadership need to be clarified. The district
should offer staff development for all school personnel on how
curriculum specialists provide assistance and resources to the
total school program.
Chubb and Terry Moe, "Politics, Markets, and the Organization of Schools," American
Political Science Review (December 1988).
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3. Curriculum Specialists should provide more assistance with
developing, organizing, and implementing the instructional
program of the school and work with teachers in preparing and
delivering instruction to meet lesson objectives and students'
needs.
4. There should be a restructuring of curriculum decision-making.
Leadership and responsibility should be shared. Therefore, all
affected by decisions should have input into the process.
Teachers should have considerable influence in the curriculum
development process at all stages and educators should work
together to bring about their individual and collective
development.
5. District leaders, school administrators, and teachers should
develop and implement long-term, continuous improve-ment,
especially in the area of curriculum development and
instructional practices. School systems should enter a
cooperative relationship with universities and conduct
research on "practical" curriculum and instructional problems.
6. In order to be more effective, curriculum specialists must have
training in curriculum planning and development. This should
lead to certification in the area of curriculum.
7. Functions of curriculum specialists or instructional supervisors
must be maintained because the role is critical in curriculum
integrity, curriculum development, and in making teachers a







My name is Lolita V. Welch, and I am an eighth grade mathematics teacher at S. E.
Coan Middle School. Presently, I am an Ed.S. student in the Department of Curriculum
at Clark Atlanta University.
I am conducting a study of Principals' Perceptions Of The Extent To Which Curriculum
Specialists Meet Performance Responsibilities. I am asking you to assist me in two
ways: (1) please complete the enclosed principals' survey and (2) distribute other
surveys to all teachers on your faculty, preferably at a faculty meeting.
A self-addressed envelope for your use to return the survey directly to me via school
mail is enclosed.








This is a follow-up to my letter of September 28, 1994, which included the surveys that
you so graciously distributed for me. Thank you so very much for assisting me with this
process. I am sure most of your teachers responded by returning their surveys to me at
Coan Middle School via school mail.
I am asking you for another favor. Please remind any teacher who has not returned his
or her survey to please do so before the Christmas break; and, if you haven't done so,
please return your survey also.







I hope you enjoyed your holidays! Thank you so very much for assisting me in the past.
Most of your teachers responded quite well by returning their surveys to me at Coan
Middle School via school mail.
I am writing to you again for assistance. Please return your survey to me immediately
because without this vital piece of information, I can not complete the last chapters of




PRINCIPALS' PERCEPTIONS OF THE EXTENT TO WHICH CURRICULUM SPECIALISTS MEET
PERFORMANCE RESPONSIBILITIES
Directions: Please mark the appropriate response that best represents your perception of the extent
to which the curriculum specialist meets each of the following performance
responsibilities.
PERFORMANCE RESPONSIBILITIES
1. Assists in organizing, managing and maintaining
an effective curriculum and instructional
program.
2. Assists in the implementation and evaluation of
innovative instructional practices including an
applied, "hands-on" approach.
3. Assists in identifying needs and planning for
staff development and in-service training.
4. Works with teachers in preparing and delivering
instruction to meet lesson objectives and student
needs.
5. Uses demonstration teaching in working with
teachers.
6. Provides leadership in arranging and managing
an effective learning environment for students.
7. Assesses new developments in instructional
strategies and materials; recommends adoption
of promising innovations.
8. Communicates and interprets the approved



















9. Reviews and interprets test data and other
measures of instructional effectiveness;
recommends changes to the instructional
program as needed.
10. Assists in observing individual teachers, assesses
teacher effectiveness; designs remediation
activities.
11. Assists in reviewing weekly lesson plans
developed by teachers.
12. Maintains information needed as documentation
for State Standards in relation to curriculum and
instruction.
13. Identifies students who are eligible/ineligible for
extracurricular activities according to Board
policy IDE.
14. Identifies school, district and community
resources in support of the school's instructional
community.




















Years of experience as a principal:
Date:
TEACHERS' PERCEPTIONS OF THE EXTENT TO WHICH CURRICULUM SPECIALISTS MEET
PERFORMANCE RESPONSIBILITIES
Directions: Please mark the appropriate response that best represents your perception of the extent
to which the curriculum specialist meets each of the following performance
responsibilities.
PERFORMANCE RESPONSIBILITIES
1. Assists in organizing, managing and
maintaining an effective curriculum and
instructional program.
2. Assists in the implementation and evaluation of
innovative instructional practices including an
applied, "hands-on" approach.
3. Assists in identifying needs and planning for
staff development and in-service training.
4. Works with teachers in preparing and
delivering instruction to meet lesson objectives
and student needs.
5. Uses demonstration teaching in working with
teachers.
6. Provides leadership in arranging and managing
an effective learning environment for students.
7. Assesses new developments in instructional




















8. Communicates and interprets the approved
curriculum to staff, parents and community.
9. Reviews and interprets test data and other
measures of instructional effectiveness;
recommends changes to the instructional
program as needed.
10. Assists in observing individual teachers,
assesses teacher effectiveness; designs
remediation activities.
11. Assists in reviewing weekly lesson plans
developed by teachers.
12. Identifies school, district and community

























CURRICULUM SPECIALISTS' PERCEPTIONS OF THE EXTENT TO WHICH
PERFORMANCE RESPONSIBILITIES ARE MET
Please mark the appropriate response that best represents your perception of the extent
to which each of the following performance responsibilities are met.
PERFORMANCE RESPONSIBILITIES
1. Assists in organizing, managing and maintaining
an effective curriculum and instructional
program.
2. Assists in the implementation and evaluation of
innovative instructional practices including an
applied, "hands-on" approach.
3. Assists in identifying needs and planning for
staff development and in-service training.
4. Works with teachers in preparing and delivering
instruction to meet lesson objectives and student
needs.
5. Uses demonstration teaching in working with
teachers.
6. Provides leadership in arranging and managing
an effective learning environment for students.
7. Assesses new developments in instructional
strategies and materials; recommends adoption
of promising innovations.
8. Communicates and interprets the approved



















9. Reviews and interprets test data and other
measures of instructional effectiveness;
recommends changes to the instructional
program as needed.
10. Assists in observing individual teachers, assesses
teacher effectiveness; designs remediation
activities.
11. Assists in reviewing weekly lesson plans
developed by teachers.
12. Maintains information needed as documentation
for State Standards in relation to curriculum and
instruction.
13. Identifies students who are eligible/ineligible for
extracurricular activities according to Board
policy IDE.
14. Identifies school, district and community
resources in support of the school's instructional
community.




















Years of experience as a curriculum specialist:
Date:
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